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WELL-BEING OF UKRAINIAN EFL TEACHERS IN WARTIME:
WORKLOAD, ORGANIZATIONAL, AND STUDENT INTERACTION FACTORS

This article investigates the complex factors influencing the well-being of Ukrainian EFL teachers during the ongoing
wartime crisis. The study emphasizes three main aspects: workload, organizational support, and student interaction,
analyzing how these elements interact to affect teachers’ mental health and professional sustainability. Employing a mixed-
methods research design, the researchers collected both quantitative and qualitative data through Google Form surveys.
Participants responded to the Teacher Well-Being Scale (TWBS), a 16-item instrument measuring three key dimensions
of well-being: workload, organizational factors, and student interaction. In addition, they answered questions about their
socio-demographic background and working conditions, providing a comprehensive view of their experiences.

The demographic data indicated that most respondents were females, residing primarily in urban areas, with extensive
teaching experience of over 21 years. Many EFL teachers utilize various teaching modes, including face-to-face, online,
and blended formats, but frequently face interruptions and cancellations due to wartime disruptions. The findings
reveal that workload and organizational factors generally have a neutral or negative impact on teachers’ well-being,
often contributing to stress, burnout, and feelings of insecurity. Conversely, student interaction tends to have a positive
influence on EFL teachers’ mental health, with responses indicating high levels of perceived well-being from engaging
with students. Despite the overwhelming circumstances, some teachers find relief through community involvement
and feelings of gratitude. Overall, the study highlights the critical role of student interaction in promoting teacher resilience
and underscores the urgent need for organizational and workload support to sustain teachers’ mental health during such
crises.

Key words: Social-Emotional Learning (SEL), well-being, (English as a Foreign Language) EFL, wartime, workload
factor, organizational factor, student interaction factor.

Introduction. During times of global crises, (EFL) teachers, in particular, face unprecedented
education remains a fundamental human right that ~ challenges as they strive to maintain quality
is vital for developing skills in survival, conflict  education, and their well-being has become
resolution, and resilience (Cahill, 2010). Social- a critical area of concern (Westerlund et al.,
Emotional Learning (SEL) is a crucial approach ~ 2023). This article examines the multifaceted
for effective teaching, rooted in research on  factors that influence the well-being of Ukrainian
prevention and resilience. The ongoing conflict ~ EFL teachers during this challenging period, with
in Ukraine has profoundly affected various a focus on workload, organizational support,
aspects of daily life, including the education and student interaction (Lavrysh et al., 2022).
sector. Ukrainian English as a Foreign Language  Understanding how these factors interplay can
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provide valuable insights into supporting teachers’
mental health and professional sustainability in
times of crisis.

Literature Review. The SEL Framework
comprises three interconnected dimensions:
the learning environment, students’ social-
emotional skills, and teachers’ well-being, each
influencing and being influenced by the others
(Schonert-Reichl, 2017). SEL supports students’
holistic development by teaching skills such
as emotional regulation, goal setting, empathy,
relationship-building, decision-making,
and problem-solving (CASEL, 2012; Bolotnikova
et al., 2023). Incorporating SEL into daily
teaching improves classroom climate, strengthens
teacher-student  relationships, and develops
essential soft skills like self-care and self-
regulation (Penton Herrera & Martinez-Alba,
2021; Bai et al., 2021).

Teachers’ well-being is critical for fostering
positive learning environments, yet it is often
overlooked. Research shows that teacher stress
and burnout — exacerbated during crises like
the COVID-19 pandemic and the Ukraine con-
flict — negatively affect both teachers and students.
Well-being is a balanced state characterized by
health, happiness, and success, promoting life sat-
isfaction, personal growth, and responsible action
across personal, professional, emotional, and spir-
itual areas, leading to positive long-term out-
comes (Penton Herrera et al., 2022). The OECD
framework for teachers’ well-being examines how
working conditions at systemic and institutional
levels influence these aspects, focusing on both
internal outcomes, such as stress and turnover,
and external outcomes, including teaching qual-
ity and student well-being (Viac & Fraser, 2020).
Research also utilizes the Teacher Well-being Scale
(TWBS), a 16-item instrument that measures work-
load stress, organizational perceptions, and student
interactions, providing insights into key stress-
ors affecting teachers’ mental health (Collie et al.,
2015). These studies highlight the importance
of teachers’ well-being, rooted in developing essen-
tial survival skills, conflict resolution, and resil-
ience, which are crucial for addressing everyday
challenges and emergencies. However, there is
a notable gap in research on the well-being of EFL
teachers, particularly in the context of post-pan-
demic crises, conflicts, and social unrest.
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The article aims to explore the well-being
of EFL teachers during wartime in Ukraine, con-
sidering socio-demographic aspects, working con-
ditions, and three key factors: workload, organiza-
tional aspects, and student interaction. To achieve
the aim, we should answer the research questions:

* What are the socio-demographic aspects
of EFL teachers?

* What are the working conditions of EFL
teachers during wartime in Ukraine?

* What is the impact of EFL teachers’ workload
factor on their well-being?

* What is the impact of EFL teachers’
organizational factors on their well-being?

* What is the impact of EFL teachers’ student
interaction factor on their well-being?

Materials and methods. This mixed-meth-
ods research design aimed to collect both quan-
titative and qualitative data through Google
Form surveys. This study employed the Teacher
Well-Being Scale (TWBS), a 16-item tool that
measures three factors of well-being (Collie
et.al, 2015, p. 745). The respondents, EFL teach-
ers, answered six questions on their socio-de-
mographic aspects and working conditions,
and then sixteen questions of the TWBS con-
sidering workload factor (items 1, 4, 7, 10, 12,
15), organizational factor (items 2, 5, 8, 11, 13,
16), and student interaction factor (items 3, 6,
9, 14). Additionally, the respondents were able
to provide detailed answers, sharing more infor-
mation on the survey questions. Statistical anal-
ysis included calculation of the median (Mdn)
and Interquartile Range (IQR) using a five-point
Likert scale, the factor average by calculating
the mean of each factor, and a total well-being
average score by calculating the mean of all
items. Participation in the research with EFL
teachers working in Ukraine (N = 23) was vol-
untary and anonymous; the surveys were com-
pleted in November 2025.

Results and Discussion. The collected data on
EFL teachers’ well-being allowed for the analysis
of socio-demographic aspects and working condi-
tions, as well as the measurement of three factors:
workload, organizational, and student interaction.

Socio-demographic aspects. Consider-
ing the age of the respondents (EFL teachers),
in general, it ranges from younger than 24 to
55 and older (See Figure 1).
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Fig. 1. The age range of EFL teachers
The respondents’ age distribution

shows that the majority are between
35 and 44 years old (48%), followed by those
aged 45 to 54 years (31%), and 17% are
55 or older. A small percentage (4%) are between
18 and 24 years old, with no respondents in
the 25-34 age group.

The research results indicate that the gender
distribution of respondents is predominantly
female, accounting for 91%, while males make up
9% (See Figure 2).

The respondents’ places of residence are
primarily in cities of Ukraine, representing 91%.
A small percentage (5%) live in villages, and 4%
reside in towns.

Working conditions. Considering the respon-
dents’ teaching experience, it varies widely. Only
4% have up to 5 years of experience, while none
fall within the 6-10 years range. A significant por-
tion, 17%, have between 16 and 20 years of teach-
ing, and the majority, 61%, have more than
21 years of teaching experience (See Figure 4).

not 1o say
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0%

B

female
921%

Fig. 2. The gender distribution of EFL teachers
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Fig. 3. The place of residence of EFL teachers
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Fig. 4. The respondents’ teaching experience

To conclude, the respondents’ teaching
experience is diverse, with most having over
21 years of experience.

The respondents’ teaching modes are varied.
Thirty percent teach face-to-face, 44% primarily
teach online, and 26% use a blended approach
combining both modes (See Figure 5).

Wended ;
26% ace-to-face
- 30%

online
44%

Fig. 5. The respondents’ teaching mode
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Fig. 6. The frequency of respondents’ EFL lessons
being interrupted or cancelled

The frequency of EFL lessons being interrupted
or canceled among respondents varies: 13%
experience interruptions usually, another 13% often,
35% sometimes, 30% occasionally, and 9% rarely.

The respondents experience interruptions or
cancellations in their EFL lessons with varying
frequency; a larger proportion encounter them
sometimes or occasionally.

Workload factor. The results reveal that
the perception of the workload’s impact on
the well-being of EFL teachers is predominantly
negative. The average score of 2 indicates that
most teachers believe their workload has a neg-
ative impact on their well-being. Specifically,
a large portion (7.7) reported that workload
impacts them mostly negatively, highlighting
the significant stress and pressure associated with
their duties. Conversely, some teachers (6.8) per-
ceived the impact as neutral, indicating no clear
positive or negative effect. A smaller group (6)

viewed their workload as mostly positive in rela-
tion to their well-being, while a minimal number
(0.5) reported a positive impact. Overall, these
findings suggest that workload is generally per-
ceived as either a negative or neutral factor influ-
encing teachers’ well-being (Table 1).

The data indicate that teachers primarily
perceive their workload as having a slightly
negative impact on their well-being, with some
variability. The median score of 3 and the IQR
of 2 indicate that most responses are neutral to
negative, although some teachers report seeing
little to positive effects. Overall, workload is
viewed as a somewhat negative factor affecting
teachers’ well-being (Table 1).

The results regarding the impact of EFL teachers’
organizational factors on their well-being indicate
either a negative or neutral perception (Table 2).

The mean score of 0.7 suggests that, on average,
teachers view organizational factors as having
a slight negative effect. A significant portion
of responses (3.7) reflect that teachers mostly
perceive these factors as negatively impacting their
well-being. Additionally, many teachers (10.5)
reported that organizational factors have neither
a negative nor a positive effect, indicating a neutral
stance. A smaller group (6.5) perceived a mostly
positive impact, and a few (1.7) viewed them as
positively affecting their well-being. The median
score of 3, along with an interquartile range (IQR)
of 1, suggests that responses are fairly clustered
around the neutral to slightly negative perception,
with limited variability. Overall, organizational
factors are generally perceived as having a more
negative or neutral impact on teachers’ well-being,

Table 1
Scoring for the Workload well-being factor

How do these aspects . Mostly Neither Negatively Mostly . .

affect your well-being? Negatively Negatively Nor Positively Positively Positively | Median | IQR
1. Marking/grading work 1 6 13 3 0 3 1
4. Fitting everything into 3 7 5 7 1 3 2
the allotted time
7. Administrative work 2 10 4 6 1 2 2
related to teaching
10. Work outside 2 5 7 8 1 3 2
of school/university hours
for teaching
12. Working to finish my 1 8 6 8 0 3 2
teaching tasks
15. Staying late after work 3 10 6 4 0 2 1
for meetings and activities
The mean 2 7.7 6.8 6 0.5 3 2
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Table 2
Scoring for the Organizational Well-being Factor
How do these aspects . Mostly Neither Negatively Mostly i .
affect your well-being? Negatively Negatively Nor Positively Positively Positively | Median | IQR

2. Relations with 1 3 11 6 2 3 1
administrators at my school/

university

5. Support offered by 1 4 12 4 2 3 0.5
school/university leadership

8. Recognition for my 2 3 7 9 2 3 1
teaching

11. School/university rules 0 7 12 3 1 3 1
and procedures that are in

place

13. Communication 0 2 9 10 2 4 1
between members

of the school/university

16. Participation in school/ 0 3 12 7 1 3 1
university-level decision

making

The mean 0.7 3.7 10.5 6.5 1.7 3 1
with only a small proportion seeing positive effects  for  teaching, the challenging conditions

(Table 2).

The results show that EFL teachers’
perceptions of the impact of student interaction
on their well-being vary; the mean score indicates
a mostly positive view overall (Table 3).

Responses are centered around the most positive
(median 4). The IQR of 1 suggests that responses
are closely clustered around the median, indicating
a generally positive perception of the -effect
of student interaction on well-being (Table 3).

Sharing additional comments, EFL teachers
confess that they face overwhelming workloads,
poor pay, and increased stress during wartime.

Obligatory trainings, exams, and curriculum
changes, combined with external challenges
such as air-raid alerts, power outages,

and staff shortages, contribute to emotional
fatigue and burnout. Some responders also deal
with feelings of isolation, insecurity, and lack

and bureaucratic pressures seriously threaten their
well-being, with some finding small relief through
community involvement and a sense of gratitude.

Our findings align with previous research,
showing that students’ interaction well-being
had the highest average levels, followed by
organizational well-being and workload well-
being (Collie et al., 2015, p. 749). Over 55%
of the surveyed teachers identified workload
and time constraints as the primary sources
of stress. Additionally, over 50% experienced
physical health issues, many of which they linked to
the inadequate working conditions at their schools
(Henderson, 2024, p. 17). Therefore, schools should
incorporate well-being strategies, such as resilience,
mindfulness, and emotional regulation, into their
professional development programs (Li, 2021, p. 3).

Limitations. The scope of this study was
limited in terms of the number of respondents

of support from authorities. Despite their passion  (twenty-three EFL teachers who work in
Table 3
Scoring for the Student interaction well-being factor
How do these aspects . Mostly Neither Negatively Mostly .pe .
affect your well-being? Negatively Negatively Nor Positively Positively Positively | Median | IQR
3. Student behavior 0 1 8 11 3 4 1
6. Relations with students 0 0 2 16 5 4 0
in my class
9. Student motivation 0 4 8 5 6 3 1.5
14. Classroom management 0 1 12 1 4 1
The mean 0 1 4.5 7.3 2.5 4 1
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Ukraine), as well as their diverse socio-
demographic aspects and working conditions,
which makes it difficult to generalize the findings.
Further investigations may include a wider
audience to receive more reliable results.

Conclusions.  Socio-demographic  aspects
of EFL teachers during wartime in Ukraine. The
EFL teachers surveyed range in age from under
24 to over 55, with the majority residing in
Ukrainian cities (91%). Females make up 91%
of the respondents, while males comprise 9%.

* the working conditions of EFL teachers during
wartime in Ukraine. Most respondents have over
21 years of teaching experience, utilizing a variety
of teaching modes, including face-to-face, online,
and blended. Many often face interruptions or
cancellations in their EFL lessons.

* the impact of EFL teachers’ workload factor
on their well-being. The findings indicate that
workload is typically viewed as either a neutral or
a negative factor affecting teachers’ well-being.

* the impact of EFL teachers’ organizational
factors on  their  well-being.  Overall,

organizational factors are mostly viewed as
having a neutral or negative impact on teachers’
well-being, with only a small minority perceiving
positive effects.

the impact of EFL teachers’ student interaction
factor on their well-being. Responses generally
reflect a positive perception of the impact
of student interaction on well-being, with
most ratings close to the median of 4 and little
variation. All in all, students’ interaction well-
being had the highest average levels, followed
by organizational well-being and workload
well-being.

EFL teachers are overwhelmed by workload,
stress, and external crises like war, experiencing
burnout, insecurity, and isolation, but some
find relief through community involvement
and gratitude despite challenging conditions.

Future research. Given the significance
of well-being for EFL teachers, future research
should explore these challenges, propose
solutions, and raise awareness of workload
and organizational influences.

REFERENCES
1. Bai, B., Shen, B., & Wang, J. (2021). Impacts of social and emotional learning (SEL) on English learning
achievements in Hong Kong secondary schools. Language Teaching Research, 13621688211021.
2. Bolotnikova, I., Kucherhan, Y., Vyshnyk, O., Shyrobokov, Y., & Dzykovych, O. (2023). Psychological
well-being of a pedagogue in the conditions of war. Revista Eduweb, 17(2), 149-160. https://doi.org/10.46502/

issn.1856-7576/2023.17.02.13

3. Cahill, K. M. (2010). Even in chaos: Education in times of emergency. Fordham University Press. https://research.

library.fordham.edu/human_affairs/7/

4. Collaborative for Academic, Social, and Emotional Learning (CASEL). (2012). 2013 CASEL guide: Effective
social and emotional learning programs preschool and elementary school edition. Chicago, IL: CASEL. https://casel.org/

wp-content/uploads/2016/01/2013-casel-guide.pdf

5. Collie, R., Shapka, J., Perry, N., & Martin, A. (2015). Teacher well-being: Exploring its components and a practice-
oriented scale. Journal of Psychoeducational Assessment. https://doi.org/10.1177/0734282915587990
6. Henderson, C. (2024). Teacher wellbeing and the shaping of teacher shortages in crisis-affected contexts.

2024 Global Report on Teachers. UNESCO.

7. Lavrysh, Y., Lytovchenko, 1., Lukianenko, V., & Golub, T. (2022). Teaching during the wartime: Experience from
Ukraine. Educational Philosophy and Theory, 1-8. https://doi.org/10.1080/00131857.2022.2098714
8. Li, Z. (2021). Teacher well-being in EFL/ESL classrooms. Frontiers in Psychology, 12, 732412. https://doi.org/

10.3389/fpsyg.2021.732412

9. Penton Herrera, L. J., & Martinez-Alba, G. (2021). Social-emotional learning in the English language classroom:

Fostering growth, self-care, and independence. TESOL Press.

10. Penton Herrera, L. J., Martinez-Alba, G., & Trinh, E. T. (Eds.). (2023). Teacher well-being in English language

teaching: An ecological approach. Routledge.

11. Schonert-Reichl, K. (2017). Social and emotional learning and teachers. Future of Children, 27, 137-155. https://

doi.org/10.1353/foc.2017.0007

12. Viac, C., & Fraser, P. (2020). Teachers’ well-being: A framework for data collection and analysis for PISA and

TALIS. https://doi.org/10.1787/c36fc9d3-en

13. Westerlund, R., Chugai, O., Petrenko, S., & Zuyenok, 1. (2023). Teaching and learning English at higher
educational institutions in Ukraine through pandemics and wartime. Advanced Education, 22, 12-26. https://doi.org/

10.20535/2410-8286.283353



AkagewmiyHi cTyaii. Cepis «[lMegarorikay, Bun. 2, 2026

0.10. UYYT Al

KAHOUOAm neoazociuHux Hayx,

ooyenm Kageopu aHeniicbKoi MOBU MEXHIUH020 CRPAMYBaHHS Ne 2,

Hayionanvnuii mexuiunuu ynisepcumem Yxpainu « Kuiecokuti nonimexnivnuii incmumym imeHi leops
Cixopcvkozon, m. Kuis, Yrkpaina

E-mail: OChugai@meta.ua

https://orcid.org/0000-0002-2118-8255

C.B.I'HATBEBA
guumens aneniticokoi mosu, Jlynaeseyvruil riyeu Ne 1, m. [ynaisyi, Xmenvnuyvra obracms, Yxpaina

E-mail: svitlanaignateva@gmail.com
https://orcid.org/0009-0009-2748-2234

0. JI. ITUCAPYUK

BuUKIA0ay Kagpedpu aHeniticbkoi MOBU MEXHIUHO20 CNPAMYBAHHI Ne 2,

Hayionanvnuii mexuiunuu ynisepcumem Yxpainu « Kuiscokuii nonimexniunuii incmumym imeHi leops
Cixopcvkozon, m. Kuis, Yxkpaina

E-mail: eyashchuk@gmail.com

https://orcid.org/0000-0001-6354-9381

EMOIIAHE BJATOIIOJYYYS YKPAIHCHhKNX BUKJIA TAUIB AHIVIIMCBHKOI
SIK THO3EMHOI IIJ] YAC BINHU: PAKTOPU HABAHTAKEHHS,
OPTAHIBAIIMHOI MIATPUMKM TA B3AEMO/III 31 CTYAEHTAMM

Ls crarTs mociipKye CKiIaaHI YMHHHKH, N0 BIUIMBAIOTH HA €MOIiHE ONaromonyyds YKpaiHChKMX BHKIIaJIadiB
AHDIICHKOT SIK 1HO3eMHOT ITi/T Yac BiHU. Y JOCHIPKEHHI BUALICHO TPY OCHOBHI aCIIEKTH: HAaBaHTa)XXCHHSI, OpraHizaIiiiiHa
HiATPUMKA Ta B3a€MOIS 31 CTyACHTaMH, aHai3 B3a€MOJI1 INX €IEeMEHTIB Ta BIUIMBY Ha IICUXIYHE 370pOB’s Ta mpodeciiiny
CTIHKICTh BUKIaa4iB. BUKOPHCTOBYIOUH 3MillIaHUI METOA AOCIIPKEHHS, OCIIIHUKH 310paiu K KUTbKICHI, TaK 1 AKiCHI
JlaHi 3a TOTIOMOT OO ONTUTYBaHb. Y YaCHUKH A0CTiKeHHs BukoHau Tect Emouiitnoro bnarononyyus Bukinagaya (TWBS),
IO CKJIAA€Thes 3 16 MUTaHb 1 BUMIPIOE TPU OCHOBHI aCleKTH: HaBaHTA)XEHHS, OpraHi3alliiiHi YNHHUKH Ta B3aEMOJII0 31
cTyneHTaMu. Takox BOHU HaJaM 1H(GOPMAILIIFO 100 COLiabHO-AeMOrpadiyHUX XapaKTePUCTHK Ta YMOB Ipalli, IO J1ae
IUTICHE YSABICHHS PO TXHIN J0CBII.

JemorpadiuHi 1aHi MOKa3aJH, 0 MepeBakHa OUTBITICTH PECITOHICHTIB — 1€ YKIHKH, 3A€01TbIIOr0 MEIIKAHITI MiCBKIX
paioHiB, 3 J0CcBiOM poboTH MoHaa 21 pik. barato BukiamadiB BAKOPHCTOBYIOTh Pi3HI ()OPMH HABYAHHS: OYHY, OHJIAHH
Ta 3MillIaHy, aJie YacTO CTUKAIOTHCS 3 TEepepBaMH Ta CKACYBAHHAMH YPOKIB Yepe3 OTOJOMICHHS pakeTHOI HeOe3IeKu.
PesynbraTu cBiguarh, 1110 HABaHTXCHHS Ta OpraHi3alliiiHi YUHHWKU 3a3BHYall MArOTh HEHTpanbHHN a00 HEeraTMBHHUIA
BIUTMB Ha €MOIliiHe ONaromoyydsi BUKJIA/[aqiB, CIPUSAIOYH CTPECY, BUTOPAHHIO Ta MOYYTTIO HeBNeBHEHOCTI. HaBmakuy,
B3a€EMOIis 31 CTYJICHTaMH Ma€ TIO3UTHBHUN BIUIMB HA TICUXIYHE 3I0pPOB’Sl BUKJIA[a4iB, OCKITLKHU OUIBIIICTh PECIIOHICHTIB
BiZI3HAYAIOTh BUCOKHH PiBEHb €MOIIHHOTO ONaromony4ds BiJ CHiNKyBaHHS 31 CTyAeHTamu. He3Baxkaroun Ha CKiagHi
00cTaBUHH, JeAKi BUKIAJa4l 3HAXOAATH MIATPUMKY y TPOMAJCHKIH IisIBHOCTI. 3arajoM, JOCIHiKEHHS MiAKPEecIioe
B)XJIMBY POJIb B3aEMOIIT 31 CTY/ICHTAMH Y 3MIITHEHHI CTIKOCTI BUKJIaJa4iB 1 HArOJIONIY€E HA HEOOXIHOCTI OpraHi3amiiHol
Ta KaJ{poBOi MATPUMKH JUTs 30epekKEHHS TXHLOTO eMOI[IHOTO OJIAromoay s Mij 4ac BiifHH.

Kurouogi ciioBa: comianbHO-eMOITiiHE HABYAHHSI, EMOIIHE O1arononyJds, aHDIHChKa SIK iHO3eMHA MOBA, BOEHHHUI
yac, (hakTop HaBaHTKEHHSI, OpraHizaiiaui Gakrop, GakTop B3aeMOIIi 31 CTyIECHTaMH.
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