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BUKOPUCTAHHA IHCTPYMEHTIB ITYYHOI'O IHTEJIEKTY
JJIA HOKPAIEHHA AHIVTOMOBHOT'O AKAJEMIYHOTI'O IMCBMA

CTaTTsl po3mIsAgaE MOXIHMBOCTI BHKOPHUCTAHHS IHCTPYMEHTIB HAa OCHOBI IITYYHOTO IHTENEKTY JUIS MOKpPAICHHS
QHTJIOMOBHOTO aKaJIeMIYHOTO TMChMa. 3a3Ha4eHo, N0 IHCTpyMeHTH Ha KmTant Paperpal, Writefull, Wordvice, Quillbot
€ OaratoyHKI[IOHAIBHIMH Ta MOXYTh BHKOPHCTOBYBAaTHCS UL pelaryBaHHs, mepedpa3oByBaHHS, MiJCyMOBYBAHHS
TEKCTy Tomio. BiamiueHo, mo monpu Hu3Ky nepear BukopuctanHs ChatGPT npu po6oTi i3 cKnagHUMH 10 PO3yMiHHS
TEKCTaMy, OuTbII KopucHUMH Juis peaaryBaHHs € Quillbot, Grammarly ta ProWritingAid, a ansa HamaHHS mxeper, —
Perplexity Ta Copilot. KoHcTaToBaHO, 1110 AUCKYCIHHUM MpH 1[bOMY 3aauIIaeThcsa muTaHHs BIUuBy ChatGPT Ha po3BUTOK
HAMBIyaTbHNIX MHCHMOBHX HABMYOK CTY/IEHTIB, @ TAKOX ITUTaHHSA aBTEHTHYHOCTI ITHCHMA.

3ayBakeHo, 110 CHIIEHOIO CTOPOHOIO0 BUKOpHCTaHHs 11 nepeknany DeepL Translator, Ha mpotusary Google Translator,
€ HOT0 371aTHICTh MPOAYKYBATH TOYHIIIMHI Ta YiTKINIKH MepekyIa, OHAK IPH [IbOMY BiH MOCTYNAEThCS JFOACHKIH 31aTHOCTI
CTHITICTUYHOTO peJaryBaHHsA TekcTy. Binsnadeno, mo Grammarly ehekTHBHWI y HaJaHHI HHCbMY JIAKOHIYHOCTI,
BHABIICHHI Ta KOPUT'YBaHHI HOMMJIOK, 2 TAKOXK MOYKE TIO3UTHBHO BIUIMBATH HA PO3BUTOK HABYAJIBbHOI aBTOHOMII CTY/ICHTIB,
OJTHAaK CJIA0KOI CTOPOHOIO IHCTPYMEHTA € Te, IO BiH HE 3aBKAW YITKUH y Mig0opi JISKCUKH Ta MOXKE TPUITYCKATUCS
MOMMJIOK. HaromnorieHo Ha ToMy, 110 B IJIATHOMY TUIaHI 03HAYEeH] IHCTPYMEHTH MAaIOTh PO3IIUPESHHUIA TOTESHITiA.

3po0JeHO BHCHOBOK, IO IIPOAHANI30BaHI IHCTPYMEHTH MOXYTh CTaTH B HArofgi IpH HOTpedi MOMiMIICHHS
aKaJIeMiYHOTO ITHChMa, OHAK €(EKTUBHICTh IXHBOTO BUKOPUCTAHHS 3aJI€KUTh BiJl MOBHOTO DiBHS KOpuCTyBada. Taki
IHCTPYMEHTH € KOPUCHHMH AN BHKOPHCTAHHS B HABUAJbHOMY IpoLeci A BUPOOIEHHS CTYICHTaMU HEOOXiTHUX
HAaBMYOK aHIJIOMOBHOTO aKa/IEMIYHOTO IIUChMa.

Kiro4oBi c10Ba: iHCTpYMEHTH INTYYHOTO IHTENIEKTY, AHIJIOMOBHE AaKaJEMiYHE MHCbMO, TEXHOIOTII LITYYHOTO
IHTEeJIEKTY, CTYACHTH, HaBYaJIbHUH Iporiec, (PyHKIIOHATbHI MOMKIMBOCTI.

ITocTaBiienHss npo0iaemMu. 3 IHTErpyBaHHSAM  KEHHS IPU BUKOHAHHI 3aBIaHb, B SKUX KOPUCTYBaY
IHCTPYMEHTIB IITYYHOTO IHTENIEKTY B HaBuajb- € komreTeHTHHM [Barrett & Pack : 17], a mporecu
HUIl mporec BiIOyBaeTbCsl HOro TpaHC(OpMAIlis,  MO3KOBOTO INTYpMy YH KPUTHYHOIO OILIHIOBAHHS
30KpeMa 1 Mpolec akaJAeMIiYHOTO NMUCbMa Haly-  OTpuMaHoi iH(opMalii CHpPUSIOTH ITiABUIICHHIO
Bac HoBoro 3micty. HII-iHCTpyMeHTH BHCTyna-  METAKOTHITUBHOI 3alTy4e€HOCTI CTYJEHTIB Ta 3pOC-
I0Th B POJIi TIOMIYHHKIB, SIKi MOJETIIYIOTh HAllM-  TaHHIO IXHBOI BIEBHEHOCTI y BJIACHUX HaBHUYKax
CaHHS aKaJeMIYHMX poOIT, OTOMaralTh HaJaTH  akajaeMiuHoro muckMa [Parker et al. : 1235].

TEKCTy BIAMOBIHOTO CTHJIIO YU CTPYKTypyBaTH Ilo crocyerscs Buxopuctanas Ill-iHcTpy-
HOro 3rilHO 3 BUMOIaMHU [0 aKaJeMIUYHUX pOOIT. ~ MEHTIB B aHIJIOMOBHOMY aKaJeMiYHOMY MHCHMI,
BaxmBoro 3Ha4eHHS y KOHTEKCTI HOBHX MOX-  TO BOHO 37€OUTBIIOrO 3yMOBJIECHO HMOTPEOOI OTpH-
JMBOCTEH, sIKi MponoHywTh iHcTpymeHTd LI,  MaHHS mopaj, 3a0IMapKEHHs 9acy Ta MOKPAIICHHS
Mae (popMyBaHHS aKaJeMIYHOIO CIIIBHOTOIO 3Ba-  SKOCTi MUCcbMa. HatoMicTh, 10 OCHOBHUX HEIOJIKIB
KEHOTO MiJXOAy 1O 1X BHKOPHCTAHHS SIK JIONO-  BIJHOCSATH BHIIAJKOBHI IUIariar, pU3HK HETOYHHX
MDKHHX 3ac00iB, CHOPSMOBAHMX Ha TOKPAIlEHHS  KOPUTYBaHb, HECTA4y KPEaTHBHOCTI Ta OpUTiHAJb-
PI3HHMX acmeKTiB akaJeMmiuHoro mucbMa, He  Hocrti [Farneste & Bicjutko : 43—44].

MOPYLIYIOUM TIPH I[bOMY, TOJIITHKY aKaJeMidHOi HaykoBIli ~ IIBEHWIIapChKOTO  YHIBEPCHTETY
J0OPOYECHOCTI. JOCTIIKYIOUM HACKUIBKM KOPUCHUM MOXe OyTH

AHani3 ocTaHHIiX aocaikeHs i myOuaikamiii.  BuxopucranHs pisHux LI-iHCTpyMeHTIB B akaze-
Croronni BukopuctanHsi iHCTpyMeHTiB LIl BBaka- ~ MIYHOMY NMHUCBHMI JUIS TIEpeKiaay Ta aHaji3y TeK-
€TbCS TIPUHHATHUM JJIsI KOTHITHBHOTO pO3BaHTa-  CTYy, MOKpaiieHHs opdorpadii, MmiacyMOByBaHHS
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Ta TEPEeBIPKM Ha IUIariar, BHUSBWIM TO3UTUBHE
CIPUIHATTS Ta CTABJICHHS MEPEBAXHOI OUIBIIOCTI
crynentiB. OHaK, poOBeeHe JOCTIIHKESHHS TIOKa-
3aj0, OO0 € 1 CTYIEHTU 3 HEraTUBHUM CTaBJICH-
HsAM 10 BukopHucraHHs III-iHCTpyMeHTIB, a Takox
TaKl, 110 BBAKAIOTh KOPUCHUMH JIMIIIE TIEBHI BUIU
IHCTpyMeHTIB. 3 ONIsAy Ha pi3HE BiIHOIIEHHS
Ta CIPUHUHATTS CTYAEHTaMH KOPUCHOCTI IHCTpY-
menTiB 111, HaykoBIli BBaKaIOTh AOIUTEHUM IiA0Ip
BUKJIalayaMM TPaBUJIbHOT HaBYaJbHOI CTparerii,
sIKa, BUXO/SAYM 13 1HIUBITyaTbHHUX MOTPEO CTYICH-
TiB, MOTHMBYBAaTHMME€ iX [0 BHUKOPHCTaHHS TaKHUX
iHcTpyMenTiB  [Burkhard 78—80]. Bimnmatoun
HAJIe)KHE TaKUM HAyKOBUM PpO3BIJIKaM, MOTEHLIA
Bukopuctants III-iHCTpyMEHTIB B akaJeMidYHOMY
MUCbMI  3QJIMIIAETBCS  HENOCTaTHBO BUBUCHUM,
a TOMY CTaB ITPEAMETOM IbOTO TOCIIHKEHHS.

Merta crarri. CtarTs Ma€ Ha METI PO3IIISIHYTH
MoxnuBocTi BuKopuctanHs II-iHcTpymeHTiB
JUId TIOKPAIEHHS AHIJIOMOBHOIO aKaJeMI4HOIO
MUCHhMA.

PesyabTarn Ta muckycii. MoxHa 3ayBaXuTH,
0 TOHYJISPHI IHCTPYMEHTH IITYyYHOTO iHTe-
nekTy Taki, sik Paperpal, Writefull, Wordvice umn
Quillbot, sKi BUKOPUCTOBYIOTECS CTYICHTAMU IS
MOKpAILIEHHs aKaJeMIYHOI0 MUCbMa, L€ 1HCTpY-
MEHTH 3 MIHUPOKUMHU (YHKIIOHAJBHUMU MOXIIU-
BOCTSIMH. 30KpeMa, BOHM MOXYTb OyTH MOMIYHI
B pemaryBaHHI Ta nepedpa3oByBaHHI NHCbMa
(Paperpal, Writefull, Wordvice, Quillbot), miacy-
MmoByBaHHI TekcTy (Writefull, Wordvice, Quillbot)
yu ioro nepexnazni (Wordvice, Quillbot).

TexHonorii MmMTY4YHOTO IHTENEKTY TakKi, SK
ChatGPT wacTo BMKOPHCTOBYIOTbCS IJIsi TOJIET-
LIEHHS PO3YMIHHS CKJIQIHMX aKaJeMIYHHUX TeK-
CTIB LIUISIXOM HaJaHHsS PO3’SICHEHb Ta HABEACHHS
NpUKIagiB,  nepedpa3oByBaHHS  CKJIQJHOTO
Marepiaiy, poOJsYl TEKCT OibII YNTAOETHHUM,
JIOTIOBHEHHsSI Ta PO3MIHMpeHHs pobotu. OpHak,
IpU LbOMY HAayKOBLI BHCJIOBIIOIOTH 3aHENOKO-
€HHSI 11010 aBTEHTHYHOCTI MUChMa, CTBOPEHOTO
3 gomomoror TexHosorii I, a Takox IIOmo
iX HEraTMBHOTO BIUJIMBY Ha KPEaTHUBHICTb, pPO3-
BUTOK KPUTHYHOTO MUCJIEHHS Ta IHJMBiAyajb-
HUX NMHUCBMOBHUX HaBHYOK cryneHTiB [Klitgdrd :
13—16]. Hepiako Ha modarkoBiili cTanii muchMma
ChatGPT wmoxe mONOMOITH 3 TeHepyBaHHAM
i1Iel 711 MUChMOBOT poOOTH Ta 1X BUKIIAJICHHIM
y JIOTIUHIH IOCHIOBHOCTI, OAHAaK HE3pO3yMi-
JicTh BUOOPY 3alpONOHOBAHUX 176l MOXe 3aBa-
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JUTH iX MOJANBIIOMY BUKOPHUCTAHHIO, OCKUIBKH
JUISL CTy[€HTa YW HAyKOBIS Ba)KJIMBO PO3YyMITH
Ha YOMY IpyHTyBaTuMeTbcs Horo mpais [Thur-
low : 101]. Ha Bimminy Big ChatGPT, Texnoo-
rii Taki, sk Perplexity Ta Copilot Bupi3HsIOTBCS
HaJaHHSAM JOKEepes, a He IITYYHUX HOCHJIaHb
[Johnston et al. : 19]. Takoxx HayKOBIIi CXHJIsI-
10Tbes 10 ayMkH, 1o ChatGPT Ginbin BipaBHMIA
B I'€HEpPYBaHHI HOBOTO TEKCTy Ta MEHII KOpHC-
HUHN IpU FeHepyBaHHI ICHYIOYOro, a TOMY OUIbIII
NPUJATHUMHU JUIS pEelaryBaHHS BBa)KalOTh Taki
incTpymentu, sk Quillbot, Grammarly Ta Prow-
ritingAid [Lingard et al. : 572].

HaiinommpeHimmmm 3acToOCyHKaMu, SIKI BUKO-
PHCTOBYIOTBCS JJISl TEPEeKJIaay B aKaJeMidHOMY
nuceMi € Google Translator Ta DeepL Translator.
Ha Binminy Bin Google Translator, sxuii miarpu-
mye nonayg 130 moB, DeepL Translator oxoruiroe
mume 30, ogHaK BUPI3HIETHCA OUIBIIOI 3pO3Y-
MUTICTIO Ta TOYHICTIO Mepekiany. 30Kpema, Ha
nporuBary Google Translator, DeepL Transla-
tor ypi3HOMAaHITHIOE TNpU TEepeKiaal CHUHOHIMHU
Ta MponoHye Ounbiie aiecniBaux gopm [Polakova
& Klimova : 3]; 3milicHioe Kpamuil mepexiian
GararocimiBHHX BMpa3iB, NOMWISAIOUHCH, IIepe-
BaXXHO, MpHU MepeKyaal CIOBOCHOIYYEHb, (PyHK-
I[IOHAJIFHUX CJIiB, IMEHOBAaHMX CyTHOCTEH Ta (ppa-
3eMm [Esperanga-Rodier & Frankowski : 11-12].
Xoua DeepL Translator moxxe IeMOHCTpyBaTH
e(eKTUBHICTh B KOPUTYBaHHI IOMWJIOK, BIH
MOCTYNAETCSA  JIIOASIM  CBOEIO  CIIPOMOXKHICTIO
CTHJIICTUYHOTO penaryBaHHs TekcTty [Sytnyk
et al. : 9612]. 3 omaxy Ha Te, MO MPH TOYHOMY
MAIIMHHOMY IMEpeKIaJi MOXK€ BTpayaTuch HOro
CMHCJIOBAa BUPA3HICTh, NMPHUKJIAAN NEPEKIaay Bij
DeepL Translator MOXyTb BUKOPHUCTOBYBATHCh
IpY HaBYaHHI CTYAEHTIB NepeKiaxy CKIAJIHUX
1JIOMaTUYHUX BUpa3iB, BUKOPUCTAHHI CTHJIIC-
TUYHUX 3ac00iB Ta nepcoHidikanii B aHIIHCHKIH
Mmogi [Birdsell : 122].

Cepen edextuBHux IlI-iHcTpymeHTIB, sKi
MOXYTb CHPUATH TOKPAIEHHIO (OpMaIbHUX
NUCbMOBUX HAaBUYOK CTY/IEHTIB, BapTO BHJII-
muth Grammarly. TlomiuHuii y BUSBIEHHI pi3-
HUX op¢orpadiyHUX, TpaMaTUYHUX YHU IyHK-
TyaliiHUX TOMWIOK Ta miAOopi BIAMOBIAHOT
JIEKCUKU 1IeH 1HCTPYMEHT HaJa€e MUCbMY MOTpiO-
HOTO CTHJIIO Ta POOUTH HMOTO YiTKUM Ta JIaKo-
HiuHuM. Ilpyu 1bOMYy MOXIHUBICTH KOPHUTYBaHHS
CTyJIEHTaMH BJIACHUX MOMUJIIOK 0€3 JOMOMOIH
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BHKJIa/aya Ta OOMIPKOBYBAaHHS CBOiX CIa0KuX
MICLb CHpHUSE PO3BUTKY AaBTOHOMII CTYIEHTIB
y HaBuanbHOMYy mporeci [Dizon & Gold : 310].
Otpumanns nonomoru Big Grammarly nae 3mory
CTyZleHTaM HaOyTH BIEBHEHOCTI IIONO SIKiCHi-
IOr0 BUKOHAHHS aKaJeMIYHUX 3aBlaHb. Haii-
MpOOJEMHIIIMMA MOMEHTaMH, 3 SIKHMH 3iIITOB-
XyIOTbCS CTYAEHTH, € HecnpuiHATTs Grammarly
MIaCBHOTO CTaHy Ta MPOINOHYBaHHS 3aMiHU JIEK-
CHKH BUXOJSYH 13 CTUIIIO, @ HE TOYHOCTI MHUChbMA.
Xoua Grammarly mpugaTHUM 1O BUKOPUCTaHHS
CTyI€HTaMH pI3HUX MOBHMX pIBHIB, Mporpama
MOXe€ JIONYCKAaTH TIOMHJIKH, a TIPOTO3uLlii OyTH He
3aBXK/U JIETKMMU /10 PO3YyMIHHS, a TOMY Kpalloro
edpexty npu BukopuctanHi Grammarly B poOorti

3 1HO3EMHUMH CTYJACHTaMH MOXHA OCSITHYTH
HUIIXOM  HaJaHHS  CTyJEHTaM  JIOJaTKOBOi
HaBYaJIbHOI KOHCybTawiiiHoi nigrpumku [ONeill
& Russell : 48—53], a aBTOMAaTMYHO CKOPHUTO-
BaHMH pe3ynbrar, orpuManuii Bixg Grammarly,
SKHH HE 3aBKIM YITKUA Ta TOYHHM, IO MOXKE
HEraTHBHO IIO3HAYaTHCh Ha JIOBIpI Ta CHpUii-
HATTI NPOrpaMu, HE MOBHUHEH CTAaTH 3aMiHHUKOM
3BOPOTHOTO 3B’S3Ky Bia Bukiamada [Dizon &
Gayed : 11].

OpHak, TONIPH HaBEIEHI TMepeBaru BHKOPHC-
tanHast DeeplL Translator un Grammarly, inctpy-
MEHTH MOXYTh OyTH JIMITOBaHI B IIOIGHHOMY
BUKOPUCTaHHI Ta BOJOJITH PO3IMIHUPEHUM (PyHKII-
OHAJIOM B TUTATHOMY IUIaHi (quB. Tabm. 1).

Tabmmi 1

®yukuionanbHi moxkauBocTi DeepL Translator Ta Grammarly

IncTpymenT . R
Ta IUIATHii Bepcisix

®DyHKLII, 10cTynHi B 0e3K0MITOBHiii

HonarkoBi ¢pyHkuii, 1ocTynHi B niatHiii Bepcii

DeepL Translator | nepeknan tekcty 30 MoBamMu

ta PowerPoint

* MOXKJIMBICTh CTBOPEHHS TIIOCAPiI0

* BUOIp TOHY NepeKnany

* TOCTYII J0 CEPBICY 3 Pi3HUX TIATPOPM

* iepexsaz JoKyMeHty y popmarax PDF, Word

* BIJICYTHIi JTIMIT 0OCSTY TEKCTY

* MOXKJIMBICTb 3aBaHTaXEHHs (aiiiiB O6i1b110TO
00’emy

* BUJIAJICHHS TEKCTIB OfIpa3y Micis mepekiamty
* MOXXJIMBICTB cTBOpeHHs 10 2000 miocapiis

3 THCSYaMH TEPMiHiB

Grammarly * BUSIBJICHHS T4 KOPUT'YBaHHS TOMUIJIOK
YITKOCTI Ta JJAKOHIYHOCTI TEKCTY

TEKCTY
* JIOCTYII 0 CEPBICY 3 pi3HUX IIAT(HOpM

* HaJ[aHHS TPOIO3UIIIH 11010 TTOKPAIICHHS

* MOXKJIUBICTh MIepeKiany BI/IZ[iJ'IeHO'f YaCTHHU

* IOKPAIIECHHS CTPYKTYPH TEKCTY
* HaJIaHHS MTPOTIO3HLIH 100 HATAIITYBAHHS
KOHOTAIII1 Ta CTHJIFO TEKCTY

* HaJIaHHS PEKOMEHALIH 1010 Mix0opy JIEKCUKU
* [IepeBipKa TEKCTIB Ha Iiiariar

BucHoBku. IIpoBeneHe nocmiKeHHS IOKa-
3y€, L0 IHCTPYMEHTH IITY4YHOIO I1HTEIEKTY
taki, sk ChatGPT, DeepL Translator un Gram-
marly MOXyTb HaJaTH CTYAEHTaM pPEJIEBAHTHY
noTpebaM JIOMOMOTY B TMPOIECi aHIIIOMOBHOTO
aKaJeMIYHOIO0 MHUCbMA, CHPUSIOYU CTBOPEHHIO
KpaIloro MUChMOBOTO TMPOAYKTY. 3Ba)KalO4uM Ha
HEJOCKOHAJIICTh TAaKUX I1HCTPYMEHTIB, KpaIOro
edekTy BiI iX BHKOPHUCTAHHS MOXYTh OTpPH-
MaTH CTYJEHTH 3 BUCOKMM MOBHHMM DIBHEM, SIKI
30aTHI KPUTUYHO OIIHUTH OTPUMAHHUH pe3yib-
taT. KopucHUM MOXHa BBa)KaTWM BUKOPHCTAHHS

O3HAYCHUX IHCTPYMEHTIB B HABYAJIBHOMY IIpO-
meci Juis BiANUIIQOBYBaHHS CTYICHTAMU HaBH-
YOK IMEepeKiaay, peJaryBaHHs TOIIO, SKIIO MpPO-
1[eC CYNPOBOKYETHCS 3BOPOTHUM 3B’S3KOM BiJl
BUKJIaJa4a, COPSIMOBAaHUM HAa YCYHEHHS CIAOKuX
MICLIb CTYJAEHTIB Ta BHUPOOJEHHS HHUMH HEOO-
XiTHUX HABUYOK AHTIIOMOBHOTO aKaJeMidHOTO
MUChbMA.

VY mopmanbmmx JOCHIKEHHAX Oyle akKIEeHTO-
BaHO OCOOJIMBY yBary Ha BMKJIMKAax, MOB’SI3aHUX
13 BukopuctanasiM LII-iHCTpyMeHTIB B akageMid-
HOMY MHCHMI.
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USING AI-POWERED TOOLS TO ENHANCE ENGLISH ACADEMIC WRITING

This article examines the possibilities of using Al-powered tools to enhance English academic writing. It has been
noted that tools like Paperpal, Writefull, Wordvice, and Quillbot are multifunctional and thereby appropriate for editing,
paraphrasing, and summarizing text. It has been stressed that, in view of a number of advantages of using ChatGPT when
working with difficult-to-understand texts, Quillbot, Grammarly, and ProWritingAid could be of better value for editing,
as well as Perplexity and Copilot for providing better sources. It has been emphasized that the issues of the influence
of ChatGPT on the development of students’ individual writing skills and the authenticity of Al-assisted writing, remain
disputable.

It has been highlighted that among the strengths of using DeepL Translator, in contrast to Google Translator, is its
ability to produce more accurate and clearer translations, though, at the same time, it is inferior to the human ability to
stylistically edit text. It was noted that Grammarly is effective in making writing concise, identifying and correcting errors,
and can have a positive impact on the development of students’ learning autonomy, whereas the weakness of the tool is
that it does not always make a clear vocabulary choice and may omit mistakes. It was also emphasized that the tools have
expanded potential in the paid plan.

It has been concluded that the analyzed tools can be beneficial when the need to improve academic writing exists,
though the efficacy of their use depends on the language level of the user. Such tools should be used in the educational
process so that students develop the necessary skills of English academic writing.

Key words: artificial intelligence tools, English academic writing, artificial intelligence technologies, students,
educational process, functional capabilities.
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