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DOCTORAL STUDENTS AT RISK ACADEMIC AND PROFESSIONAL SUPPORT:
QUALITY MANAGEMENT ISSUES

Academic engagement and support of vulnerable categories of learners is a crucial thematic issue within the EU
and globally. In this respect, the research is focused on searching for suitable solutions for gaps in doctoral education
capacity strengthening at institutional and national levels in Ukraine, primarily due to underestimating its societal
dimensions, and on synchronizing the Ukrainian practices with European policies and standards, including helpful
initiatives in integrating resilience and sustainability into its academic, research and engagement activities; creating
an inclusive and welcoming culture within academia that encourages respect, support, and mentorship.

The developed educational courses aim to facilitate a cross-sectoral dialogue on solutions for the challenges faced
by Ukrainian academia in reforming the doctoral education sector, within the framework of a sustainable, cohesive,
and peaceful Europe.

The implementation of the proposed educational courses aims to achieve the following short-term effects: to ensure
Ukrainian PhD students’ belonging and research engagement, return to stability, and help to alleviate psychological
anxiety; to advance doctoral students’ research competencies in line with ethical and methodological standards; to
minimize the risks of doctoral student attrition; to activate faculty and peer mentorship and professional networking within
the academia regarding doctoral students at risk diversity; to diversify the institutional strategies of doctoral students’
academic and researcher identity development in war and post-war circumstances.

This will provide a significant context for advancing a new type of academic culture in doctoral education within
Ukrainian academia — a culture of university social responsibility that prioritizes human values and addresses the real
needs of Ukrainian researchers while providing early-career researcher-friendly support, both academic and professional.

Key words: doctoral education, academic culture, doctoral students’ academic and researcher identity development,
doctoral students at risk.

Problem statement and research context. The
COVID-19 pandemic and ongoing war in Ukraine
have drastically impacted social and educational
realities. The invasion of Ukraine by Russia
has caused a lot of scholars to leave their home
institutions and seek protection in other countries.
However, some have stayed in Ukraine and are
facing numerous challenges daily. The situation
has become more severe as a growing number
of higher education and research institutions have
been damaged or destroyed. Despite the crisis,
the Ukrainian higher education sector needs to
maintain resilience and continue to progress. To
maintain research excellence and investment
attractiveness regionally and globally, fostering
innovative and high-quality doctoral research is

crucial for Ukrainian HEIs. However, the risks
of losing a generation of scholars due to emigration
and refugee flow have been exacerbated. Educational
and managerial efforts should be made to provide
support to Ukrainian doctoral students who are
at risk due to the ongoing war. This includes those
who have already been forced to flee Ukraine, as
well as early-stage scholars who are still in Ukraine
but face the risk of displacement. The support should
also be extended to forcibly displaced PhD students
within Ukraine, doctoral students in refugee-like
situations, and Ukrainian doctoral candidates who
have become refugees. The focus should be on
struggling doctoral candidates, those with family
care responsibilities, and international postgraduate
students affiliated with Ukrainian academia.
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The recent international research “Towards
a Global Core Value System in Doctoral Education”
on assessing doctoral-education changes during
the last 20 years states that a doctorate degree
should not solely focus on the technical aspects
of research. Instead, it is important to consider
the broader education of the graduate. The
graduate should be trained to be socially conscious
and aware of ethical and political issues that may
arise during their research. Failure to do so can
lead to disastrous consequences, as demonstrated
by a powerful example of how research involving
human subjects can go wrong when ethical
and political considerations are ignored (Nerad, et
al., 2022).

Literature review. Social support and academic
engagement are key elements of doctoral education
quality studies (Altbach, 2011; Nerad; Bogle;
Kohl; O’Carrol, Peters, Scholz, 2022). Societal
dimensions of the problem include doctoral
well-being; research capacity and self-efficacy
(Kokotsaki, 2023); PhD imposter syndrome;
doctoral student attrition; and research supervision
(Guerin & Green, 2015); professional identity
development; isolation feelings in doctoral
programs (Lovitts, 2001; Ali & Kohun, 2007;
Szadkowski, 2017, 2029).

Academicengagement and support of vulnerable
categories of learners is a crucial thematic issue
within the EU and globally. The proposed research
is framed by the Council of Europe/UNESCO
Lisbon Recognition Convention (2017); the Paris
Ministerial Communiqué (2018); and the Rome
Ministerial Communiqué (2020). Since 2022,
under the Council of the European Union wide-
ranging policies and measures have been put
in place to support Ukrainian refugee students,
including doctoral candidates, in higher education
in Europe (European Commission, EACEA,
Eurydice, EURODOC reports).

The objective of this research is to investigate
policies and strategies for integrating and improving
efforts within the university community to provide
academic support for doctoral candidates who are
at risk. Additionally, the study aims to explore ways
of aligning these practices with European policies
and standards (Eurydice report, 2022, EUA briefing,
2022, InspirEurope Recommendations, 2022).

Discussion and results. Added to the challenges
caused by the COVID-19 pandemic (the loss

of regular contacts at the campus, the lack of social
interaction, difficulties in accessing laboratories
or other research facilities; organizing online
training, thesis defense, and supervision; the lack
of networking opportunities and doctoral schools
underfunding, struggling doctoral candidates’ rates
increasing), the war has caused new challenges
connected with appropriate addressing the needs
of such diverse category of PhD students as
postgraduate candidates at risk.

The proposed problem has an educational
added value due to its societal dimension —
academic engagement and support of vulnerable
categories of learners is a crucial thematic issue
within the EU and globally. This research is
framed by the Council of Europe/UNESCO
Lisbon Recognition Convention (2017); the Paris
Ministerial Communiqué (2018); and the Rome
Ministerial Communiqué (2020).

Since 2022, under the Council of the European
Union wide-ranging policies and measures have
been put in place to support Ukrainian refugee
students, including doctoral candidates, in higher
education in Europe (European Commission,
EACEA, Eurydice reports). In this respect, this
study can help in broadening the Ukrainian
practices regarding implementing early-career
researcher social supports and academic rights
safeguarding.

In the Researchers at Risk: Mapping Europe's
Response Report of the InspirEurope Project it is
defined that researchers at risk include researchers,
scholars, and scientists who are experiencing
threats to their life, liberty, or research career,
and those who are or have been forced to flee
because of such threats. Some researchers at risk
have recognized refugee status, asylum status, or
similar protection status. But a higher proportion
of researchers seeking the assistance of NGOs
specializing in the field of scholar protection are
outside the refugee process. These researchers are
seeking or holding temporary visas/work permits
through visiting research/scholar positions at host
universities in Europe or elsewhere, outside their
home countries'.

The global Scholars at Risk Network (SAR)
classifies three broad categories of risk:

! EUA — European University Association, 2020. Researchers at Risk:
Mapping Europe’s Response Report of the Inspireurope Project. Brussels:
Inspireurope — Initiative to Support, Promote and Integrate Researchers
at Risk in Europe. p. 9.
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— Risk due to the content of a scholar’s
work, research, or teaching being perceived as
threatening by authorities or other groups. When
the development of ideas, exchange of information,
and expression of new opinions are considered
threatening, individual scholars/ researchers are
particularly vulnerable.

— Risk because of the individual’s status as
an academic or researcher. Because researchers
undertake frequent international travel and have
international contacts, this gives them a certain
professional standing or prominence. This can
mean that attacks on one such high-profile scholar
are an efficient means of sending a message to
others, quickly creating a chilling effect.

— Risk as a result of their peaceful exercise
of basic human rights, in particular, the right to
freedom of expression or freedom of association.

The research is aimed at studying
and implementing academic and professional
supports that are friendly to early-career researchers
covering various issues such as research capacity
in war and post-war circumstances, quality
supervision and training, institutional responsibility
for supporting early-stage researchers, societal
engagement, mental health and well-being,
career-tracking, academic freedom, and research
autonomy. The aforementioned issues form
a comprehensive system of doctoral education
development and quality assurance under the EUA
Innovation Agenda 2026, EURODOC, and EUA-
CDE initiatives and developments.

In light of the need to transform the educational
environments of the Ukrainian academia soci-
etally, in particular through a better understanding
of the experiences of Ukrainian doctoral candi-
dates at risk in war circumstances and the impact
of these experiences on PhD students’ researcher
and professional identity development, as well
as their academic careers, this research aims to
answer the following questions: 1) what socially
inclusive supports are available within the Euro-
pean and Ukrainian academia? 2) how does qual-
ity supervision affect doctoral research capacity
strengthening; 3) how does being involved in
professional and research peer networking impact
the mental health and social well-being of the PhD
students and research supervisors; 4) what ear-
ly-career researcher-friendly supports are available
at the community and institutional levels regarding
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doctoral candidates at risk need diversity; 5) how
the good practices of the European universities
may be applied to solve the challenges Ukrainian
doctoral students at risk face since 2022 and in
the other rebuilding times.

In this respect, the research is focused on
searching for suitable solutions for gaps in doc-
toral education capacity strengthening at institu-
tional and national levels in Ukraine, primarily due
to underestimating its societal dimensions, and on
synchronizing the Ukrainian practices with Euro-
pean policies and standards, including helpful ini-
tiatives in integrating resilience and sustainability
into its academic, research and engagement activ-
ities; creating an inclusive and welcoming culture
within academia that encourages respect, support,
and mentorship.

This provides a significant context for advanc-
ing a new type of academic culture in doctoral
education within Ukrainian academia — a cul-
ture of university social responsibility that prior-
itizes human values and addresses the real needs
of Ukrainian researchers while providing early-ca-
reer researcher-friendly support, both academic
and professional.

Through our research, we have established
connections with various European partner
universities, such as the Department of Phys-
ical Culture at the Academy of Physical Educa-
tion and Sport by Jedrzej Sniadecki in Gdansk
(Poland), and the Department of East European
Studies at the Faculty of Arts at Charles Univer-
sity (Czech Republic). We have also established
contacts with regional universities in Ukraine,
including the Laboratory of Academic Culture
of a Researcher at Sumy Makarenko State Univer-
sity. These connections have allowed us to develop
interdisciplinary educational courses (Table 1).

The methodology of creating the course content
is based on four interconnected approaches. These
approaches include:

— The course content was designed using
a holistic research-based approach. This allowed
for the integration of thematic issues related
to the support of doctoral candidates at risk,
such as research capacity in war and post-war
circumstances, quality supervision and training,
institutional responsibility for the support of early-
stage researchers, their societal engagement,
mental health and well-being, and career-tracking.
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Table 1

Interdisciplinary educational courses’ thematic issues

1* course (training session) 2" course (workshop) “Quality « oo e
“European Standards of High- of Supervision: Negotiation én:;:g(:::g:}ﬁ::ggz;O(i:'al)(;cctiorfll
Quality Disciplinary Research” and Ethics in the Doctoral Journey” pacity:

3rd course (discussion session)

EU Approaches and Trends”

management.

strategies.

The advanced interdisciplinary course is | The course consists of the following | The course consists of the following

organized through the training session | topics: topics:

format and focuses on the practice 1. European University Association 1. European policies and standards

of research applied aspects. The course |surveys and studies on the quality of quality doctoral education

contains the following topics: of doctoral training and supervision. programmes.

1. Development of doctoral education | 2. European quality practices 2. Doctoral training and activities

in Europe: quality training and research |in the support, provision, management. Mandatory and optional
standards. and management of research transversal skills training.

2. The European Council of Doctoral supervision. 3. Internal and external Quality Assurance
Candidates and Postdoctoral 3. Research supervisor eligibility, of doctoral education.

Researchers (EURODOC) as accreditation, and registration 4. Doctoral education assessment

an important player in the doctoral at European universities. indicators.

education sector. Safeguarding doctoral |4. European good practices in joint- 5. Strategic capacity of the institution:
candidates’ academic rights. supervision. Alternative approaches to | doctoral education issues.

3. Research ethics as a core value postgraduate supervision. 6. Organisational structures of doctoral
of doctoral research. A robust culture 5. Perspectives in online doctoral education in Europe.

of academic and scientific integrity. supervision. 7. European institutional governance

4. Research methodology and design 6. Professional networking on research | models and approaches around doctoral
quality applied aspects: supervision in the EU. candidates support and engagement.

—research design and operationalization | 7. Research supervisory styles, roles 8. Institutional responsibility for

of concepts; and responsibilities. the support of early-stage researchers.
— problem statement, purpose statement, | 8. Research integrity and ethics in 9. Societal engagement of doctoral
research question; doctoral training and supervision. candidates. Mental health and well-being
— qualitative, quantitative, and mixed 9. Mental health essentials for of doctoral candidates: institutional
methodology concepts and tools; academic supervisors. issues.
— experimental and quasi-experimental | 10. Emotional aspects of the research | 10. European policy instruments
research; work and supervision: imposter and institutional measures of doctoral
survey research requirements syndrome, frustration, and coping candidates at risk support.
and strategies. strategies. 11. Cultural changes in European
5. Academic writing quality standards: | 11. Academic freedom and feeling universities in the context of the Council
— data commentary, of autonomy in training, research, of Europe/UNESCO Lisbon Recognition
— writing summaries and paraphrases, | and supervision. Convention.
— writing critiques, 12. Supervisory management 12. Career development as a strategic
— constructing a research paper, of doctoral student diversity: issue of doctoral education in Europe.
— manuscript editing, supervision of part-time students, Career tracking of doctoral candidates.
— constructive critique and peer review, | distance learning students, students 13. Institutional support of national
— overcoming writer’s block. with family care responsibilities, and international early-stage researchers’
6. Transversal skills for a high quality | displaced students and refugees, mobility. Internationalisation.
research: minority groups, students with 14. Rules, guidelines and innovative
— Research data management. disabilities. practices of doctoral supervision.
— Open science. European Open Science | 13. Strategies for advising 15. Financial support of doctoral
Cloud. international doctoral students. candidates.
— Scientific communication. 14. Research supervision as a factor 16. Digital transformation: doctoral
— Research self-efficacy. of PhD satisfaction and completion candidates’ research capacity
Project management. rates. support issues. Digitalization

15. Pathways for dealing with of the administration of doctoral schools.

problems in supervision. The risks 17. Postdoctoral support of PhD

of doctoral student attrition. Conflict candidates.

16. Supervision pedagogies: narrative | institutional environment: The League

18. Research excellence and attractive

of European Research Universities
(LERU) innovative practices.

— The comparative approach is crucial to
enhance training courses, activities, and events with
European policy instruments, quality standards,
and practice excellence.

— The inclusive approach ensures the effective
involvement of various groups such as doctoral
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candidates at risk, diverse student populations,
research supervisors, mentors, designers of doctoral
programs, and managers of doctoral schools. This
involvement takes place during innovative training
courses, doctoral online networking, and various
project events.
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— The digital approach is to be implemented
through the integration of technology in diverse
activities: training sessions, summer school series,
workshops, webinars, doctoral online network.

The educational course “European Standards
of High-Quality Disciplinary Research” is aimed
at supporting early career researchers’ methodolog-
ical capacity, especially those in struggling-like
situations, and sharing European and Ukrainian
good practices in advancing doctoral candi-
dates’ research competencies in line with ethical
and methodological standards.

The purpose of the course “Quality of Supervi-
sion: Negotiation and Ethics in the Doctoral Jour-
ney” is to enrich doctoral students and academic
supervisors’ practices of productive interaction
based on mutual trust, support, and equality; dis-
cuss the pleasures and risks of supervision; present
European online resources for improving research
supervision and training.

The upcoming discussion session titled “Insti-
tutional Support of Doctoral Candidates’ Research
Capacity: EU Approaches and Trends” will
focus on various policies and measures related to
the functioning of the Ukrainian doctoral educa-
tion sector under martial law. The session will also
shed light on the steps taken for modernization in
line with Euro integration priorities.

The proposed educational courses aim to
facilitate a cross-sectoral dialogue on solu-
tions for the challenges faced by Ukrainian aca-
demia in reforming the doctoral education sector,
within the framework of a sustainable, cohesive,
and peaceful Europe.

Conclusions. The implementation of the pro-
posed educational courses aims to achieve the fol-

lowing short-term effects: to ensure Ukrainian PhD
students’ belonging and research engagement,
return to stability, and help to alleviate psycholog-
ical anxiety; to advance doctoral students’ research
competencies in line with ethical and methodolog-
ical standards; to minimize the risks of doctoral
student attrition; to activate faculty and peer men-
torship and professional networking within the aca-
demia regarding doctoral students at risk diversity;
to diversify the institutional strategies of doctoral
students’ academic and researcher identity devel-
opment in war and post-war circumstances.

The medium-term effects include: establish-
ing a longer-term mechanism of the doctoral stu-
dents at risk successful completion rates; diver-
sification of the university resilience strategies in
crisis circumstances regarding doctoral education
issues; broadening the understanding of the social
dimensions of doctoral training and supervision in
line with the European universities® strategic pri-
orities; enriching the national doctoral education
sector reforming strategies with EU best practices;
strengthening Ukrainian academia research capac-
ity within the institutional and national levels.

The long-term effects of the project are as fol-
lows: strengthening the resilience and recovery
capacity of Ukrainian academia under the Educa-
tion 4.0-Ukrainian Sunrise Concept Plan; promot-
ing innovative and high-quality doctoral research
as a key factor in enhancing the research excel-
lence and investment attractiveness of Ukrainian
HEIs regionally and globally; sharing best policy
instruments and practices for doctoral education
through cross-national exchange within the con-
text of the “sustainable, cohesive, and peaceful
Europe” agenda.
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AKAJIEMIYHA TA TPO®ECIMHA MIJATPUMKA 3/I0BYBAUIB CTYIIEHS
NTOKTOPA ®1JIOCO®II Y KOHTEKCTI YIIPABJITHHA SIKICTIO
JTOKTOPCBKOI OCBITH B YMOBAX BIMHHU

AxasieMiuHe 3aTy4eHHS Ta MiATPUMKA BPa3IHBUX KaTeropiil yYaCHUKIB OCBITHBOTO MPOIIECY € KIIOUOBHM ITHTaHHSAM
OCBiTHBOI NoMiTHKN y €C Ta B yChOMY CBITi. Y IIbOMY KOHTEKCTI JOCTIIKEHHS 30CEPEIKCHO Ha MOILIYKY BiMOBITHUX
pillIeHb OO NPOTATINH Y 3MIIIHEHHI CIPOMOXXHOCT] JOKTOPCHKOI OCBITH Ha IHCTHTYLIIHOMY Ta HalllOHAIBHOMY PiBHSX
B YKpaiHi, HacaMmIepes Yepe3 HeOOLIHIOBAHHS ii CyCIIUTBHUX BUMIPIB, a TAKOXK HA CHHXPOHI3aLi] YKPAalHCHKUX MPAKTUK
3 €BPOMNEICHKOIO TMOJITUKOIO TA CTaHAApTaMU. BaXnnBo 31HCHUTH HAYKOBI Ta NPUKJIAAH] peduieKcii KOPUCHUX 1HILIaTHB
y 3apyODKHUX KpaiHaxX MO0 IHTerpallii MiHHOCTEeH CTIMKOCTI Ta CTAJIOCTI B aKaJeMiuyHHUH, JTOCIITHUIBKUN CyMpOBiI
MOJIOZIMX HAyKOBIIB, TOKPAIIUTH IX 3aIy4eHICTh Yepe3 PO3BHTOK IHKIIO3UBHOI Ta MPUBITHOT KYIBTYPH B aKaJIeMiYHOMY
CepeIOBHIL, sIKa 320XO0Uye€ MOBArY, HiI[TpI/IMKy Ta HACTaBHUIITBO.

VY KOHTEKCTI eBp01HTerpau1HHHx CTpaTerm pe(bopMyBaHHﬂ YKpalHCBKOI CHCTEMH ITiATOTOBKH JOKTOPIB (1)1n000(1)11
aBTOpaMH PO3pOOJIEHO 3MICT BHOIPKOBHX OCBITHIX KypCiB, IO, Tepen0adaeThes, CIPUATIME MDKIaly3eBOMY iasloTy
B paMKax aJKCHIIM CTalof, 3rypToBaHoi Ta MupHOi €por. Le 3a0€3MeYNTh BAXKITHBHUI KOHTEKCT IS TPOCYBAHHS HOBO-
TO THITY aKajieMigHo{ KyJBTYPH B YKPaiHChKOMY aKaneMquOMy CEpeIOBHIINI — KYJABTYPH COLIadbHOI BiIOBIAAIBHOCTI
YHIBEPCHTETY, KA HAJa€ leOpI/ITeT JIONICHKUM I[IHHOCTSM 1 BPaxoBY€ peaibHi MOTPeON MOJIOAMX JOCIIIHUKIB, 3a0e3-
THeuye 1X aKaJAeMiuHy Ta COIanbHy MIATPHMKY Y KPU30BHX 00CTaBUHAX MPO(eCciiiHOro Ta 0coducToro xutts. Bee 6inbin
TOCTPO MOCTAIOTh MUTAHHSI COLIANBHOI MIATPUMKH BPA3NIUBUX KaTeropiil 3100yBadiB OCBITH JOKTOPCHKOTO PiBHS — Oi3KeH-
1[iB, BHYTPILIHbO-TIEPEMIlIIEHHUX 0Ci0, CTYJCHTIB, 10 3aJIUIIMINCSA HA TEPUTOPILX, OMU3BKUX 0 30HU 00HOBUX i, TOK-
TOPAHTIB y KPU3OBUX KUTTEBUX CUTYAILlISIX Ta 1HII KaTeropii.

KaiouoBi ciioBa: 1oOKTOpChKa OCBITa, aKajieMiuHa KyJIbTypa, PO3BUTOK aKaIeMIuHOT Ta JOCIIIHUIBKOI 1/IEHTUIHOCTI
MOJIOZIUX JTOCHIHUKIB, BUCHI Y KPH30BHX CHTYAITISIX.
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