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APPROACHES TO ACCELERATE COMMUNICATION IN THE FROCESS
OF STUDENTS FOREIGN LANGUAGE TEACHING
OF THE NON-LINGUISTIC FACULTIES

The article investigates theoretical and methodological basis to increase the effectiveness of using foreign language for
professional business communication in non-languages specialized higher educational institutions. This will contribute
to the guidelines forming in the field of communication. The use of collective forms of organizing cognitive activity
at the stageof preparing students for professional communication contributes to the effectiveness of achieving the goal.
An important aspect of preparing students for communication is the process of forming their social values in the field
of business communication: attitude to each partner of communication as an aimed user, not as a means; interest in
the process of communication, not just its result; attitude to communication as a dialogue, not a monologue; tolerance to
the ideas of partners; orientation to not only receive in the communication process, but also to give as much as possible
to the partner. The social attitudes forming in the sphere of communication becomes real only when it is carried out in
the course of the entire educational job of the entire higher educational institution, directly related to the attitudes that
teachers implement in theircommunication with students, that is, in the process of pedagogical communication.

The method of communicative approach to learning a foreign language, in particular, for its use in the professional
sphere, is considered to be one of the most effective. Namely, the emphasis is provided on collective forms of students’
cooperation, such as role-playing, group discussions, socio-dramas. Due to socio-drama it is possible to practice grammar
(cognitive basis of communication skills) when the need to respond appears and the ability to produce grammatical
sentences in the process of communicative interaction follows. The essence of this means of teaching communication
is that the communicative task is solved by the participants of the role-playing game through improvised acting out
of a certain situation, in particular from the real professional sphere. The ability to “read” non-verbal movements
of a partner-interlocutor is also extremely important from a professional point of view for a specialist. It was experimentally
proven the effectiveness of implementing in foreign language classes the use of both: text and audio materials, as well as
collective forms of students’ cooperation. We also used and verified the significance of collective forms. They were aimed
at strengthening the development of business and professionally oriented speech.

Key words: communicative approach, abilities, role-play, group discussion, socio-dramma.
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Introduction. Thestudyandanalysisofscientific
sources represent that the theory and methodology
of professional education of future specialists
in both linguistic and non-linguistic higher
educational institutions has accumulated some
positive experience in learning a foreign language,
which has its own specific approaches, in particular
at non-linguistic university faculties. There is
a wide variety of didactic approaches and methods
of teaching a foreign language in a non-languages
specialized university. However, in recent years,
the tendency to dominate and consolidate the means,
forms and methods of the communicative approach
to teaching and learning foreign languages, in
particular for the use in the professional sphere,
has been gaining its proof [Common European
Framework of Reference for Languages Learning,
Teaching and Assessment : 9—15].

Therefore, our aim will be to /) analyze
the importance and effectiveness of such
cooperation with students, which is related to
the creative thinking of a person who skillfully
uses the latest technical means and developments,
2) prove the extreme necessity of mastering
a foreign language at the professional level not
only for the functioning of a person in the field
of communication but also in other spheres of life.

In our opinion, the use of collective forms
of organizing cognitive activity at the stage
of preparing students for professional communication
contributes to the effectiveness of achieving
the goal. An important aspect of preparing students
for communication is the process of forming their
social values in the field of business communication:
attitude to each partner of communication as
an aimed user, not as a means; interest in the process
of communication, not just its result; attitude to
communication as a dialogue, not a monologue;
tolerance to the ideas of partners; orientation to not
only receive in the communication process, but also
to give as much as possible to the partner.

The social attitudes forming in the sphere
of communication becomes real only when it is
carried out in the course of the entire educational job
of'the entire higher educational institution, directly
related to the attitudes that teachers implement
in their communication with students, that is, in
the process of pedagogical communication.

Analysisofthelatestresearchandpublications.
An effective way to form (change) students’ social
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attitudes in the field of communication is a group
discussion. Its essence is based in the fact that with
a students’ group discussion of specific problems
that arise in the process of communication,
conflicts between partners are organized in order
to find solutions. The following stages of group
discussion can be distinguished:

— defining and formulating the problem;

— consideration of the facts from which it arises;

— criteria selection for evaluation the solution;

— reviewing and evaluating of the decision;

— steps to implement the solution discussion;

The group discussion method is of great
importance and impact because it allows students to
express their own point of view, enrich themselves
with information, and gain experience to find
a solution to a problem within a group.

A special part of the job in preparing students
for communication at the professionally oriented
level is the development and communication skills
forming: a)the ability to transfer the knowledge
and skills, solutions, communication techniques
known to students to a new situation, transforming
them in accordance with the peculiarities of its
particular conditions; b) the ability to find a solution
to a communication situation from a combination
of ideas, knowledge, skills and techniques already
known to the student; c) the ability to create new
ways and build new techniques to solve a specific
communication situation.

From a professional point of view, it is also
extremely important for a specialist to be able to
“read” the non-verbal movements of the interlocutor
partner: his/her facial expressions, looks, postures,
gestures, voice tone, its modulations and transitions,
voice saturation, speech speed, etc. A set
of expressive movements (gestures, posture, facial
expressions) or, as defined by modern semiotics,
extralinguistic means of communication can tell
a lot about the mental state and mood of a partner.
Some scholars denote that non-verbal means
of communication perform the function of saving
speech, clarify or change the meaning of message
that is being said, and enhance the emotional aspect
of speech [Kul’tura : 55—118].

Thus, one of the most effective ways
to develop and form (“shape”) students’
professional skills required in interpersonal

communication is provided through role-playing.
Role-playing games are widely used in teaching
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practice. They are profoundly and theoretically
researched in pedagogics (L.M. Ivanova,
E.O. Fomin, S.0O. Shmakov, M.G. Yanovska). The
Department of Foreign Languages for Natural
Sciences of the Faculty of Foreign Languages
of Ivan Franko National University of Lviv also
discussed and supported this approach.

The essence of this means of teaching
communication is that the communicative task is
solved by the participants of the role-playing game
through improvised acting out of a certain situation,
in particular from the real professional sphere.
(For example, how to transfer money abroad, to
apply for a loan, how to make an agreement during
negotiations, etc.).

Role play creates conditions for its participants
to: a) understand not only the essence of the social
and psychological situation they propose but also
their own social attitudes and feelings, thoughts
related to a particular role; b) develop the ability
“to pretend be in the position of other people”,
to better understand their positions and feelings;
¢) try outnew roles and forms of communication in
situations that simulate real life. All this contributes
to the awareness of role-playing participants
of the importance of social and psychological
factors in their daily professional activities,
communication with other people in business,
promotes the forming of the ability to analyze more
correctly and, accordingly, to better understand
their own behavior and the behavior of other
people.

The development of communication skills
that students need in the field of role- playing
communication goes through several stages:

— mastering standard techniques and bringing
them automatic (subconscious) use;

— improvisation  development
application;

— process of transferring skills from one
situation into another.

Students’ ability to cooperate in a group is
developed in three stages: At the first stage,
the teacher provides students with detailed
instructions which include a set of standard actions
necessary for successful communication between
group members. This set includes information on
what group task is, how groups should be arranged
in the classroom, instructions on the sequence
of task stages within the group: familiarizing

in  their
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process with the material, planning of work,
distribution of tasks within the group, individual
tasks performing, discussion of individual results
of work in the group, discussion of the overall
task as a whole. This allows the teacher to offer
students the next set of more complex, but also
quite standard techniques necessary for role-
playing communication in a group.

When the techniques are mastered, the third
stage of training begins. The students are taught
the most complex techniques necessary for role-
based communication between group members,
related to the perception of each group member’s
activities by partners and the process of interaction
starts.

Thus, we are quite satisfied with the role-
playing method in terms of intensifying educational
and cognitive activity because it includes
group interaction as a necessary condition for
its implementation, which, in our opinion, will
contribute to the effectiveness of the process
of communicative skills forming. We will consider
these ideas as optimal conditions for organizing
activities in ESP classes.

The use of the Internet and multimedia teaching
tools is a special area of improvement in teaching
methods. The theoretical foundations and practical
implementation of this area are also combined
with the intensifying process of student learning
[Chorniy : 102—106].

There is another, in our opinion, effective
direction Roles/Dramatizing. This
direction is a continuation process in ideas
developing and promoting (Teacher/Individual
and  Social/Therapeutic)  while  activating
educational and cognitive activity in the process
of mastering a foreign language for professional
purposes, represented by S. Stern, R. Di Pietro,
R. Rodriguez, R. White [Bezpalova : 55-59]
and others. These scholars defend the view
that role play and drama are powerful methods
of stimulating the production of communicative
acts and mobilizing and intensifying students’
competence to carry them out [Vyshniakova :
12—13]. These aspects are well studied and used in
domestic foreign language teaching practice.

We are interested in the ideas of Robin
Scarsella, whose research focus is on stimulating
the communication skills forming through socio-
drama, which, in his opinion, is the most effective
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way to do this [Scarcella : 58-64]. Scholars
consider that in the student’s age, the value-oriented
activity, which is applied in the form of unity
of views, attitudes, positions of people in relation
to objects that are important to them, is the approval
of'the goals of the activity they perform, etc [Harmer :
394-400]. According to the researcher Kapska, this
feature of students’ conscious activity often remains
non-launched in foreign language classes, which,
in her opinion, significantly weakens the results

of the educational process [Kapska : 12—18]. We
completely share this opinion.
Therefore, it is important to compare

the methods of stimulating the communication
skills forming with the domestic research
of Kyseliuk, who considers that role-playing is
the most effective way to develop communication
skills. In our opinion, foreign colleagues have
moved much further in this direction, replacing
the concept of “role-playing game” to socio-
drama”. All the considerations previously discussed
are the theoretical basis for us to prove it in practice
[Kyseliuk : 88—94].

According to Robin Scarsella, socio-drama
is a type of role-playing game that includes
a series of role-playing actions for students to
solve problems of social significance. This takes
the process of an unfinished story with a clear
and easily identifiable conflict and it should relate
to the student and his/her experience. The scientist
promotes the following technology for organizing
socio-drama in the classroom for the development
of communication skills:

1. Warm-up. The teacher suggests the topic
of the drama and stimulates interest to it while
creating a relaxed atmosphere in the student group.

2. Presentation of new words (minimum number
of new words and expressions).

3. Presenting a dilemma. The story should
be directed to students, include a clearly defined
problem and a climax. The story is interrupted
at the point of dilemma. Students are asked to
focus on the conflict of the socio-dramatic story.

4. Discuss the situation and assign roles.

5. Study-room activity on preparation. Students
who are not selected become the audience. They
are given special tasks. For example, they may be
asked to determine the reason for a solution or not.

6. Playing roles. Players offer their solution to
the problem.
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7. Discussion of the situation and selection
of new players. Alternative ways of solving
the problem are considered.

8. Repeated performance of roles. Students
perform again the problem situation and try to solve
the socio-drama dilemma using new strategies.
At this stage, steps 5, 6, 7 can be repeated until
a variety of solutions are presented in a sequence
for discussion.

9. Making conclusions. The teacher asks
the students to summarize what has happened
and enquire about final comments or deductions
about the problem and the solutions proposed.

10. Follow-up. These activities can include
writing exercises, extended discussions, also
reading on similar topics sources.

There is another consideration of this scholar
that needs attention. Namely, that socio-drama
can be used to practice grammatical material (the
cognitive basis of communicative skills) when
students acquire the ability to produce grammatical
sentences in the process of communicative
interaction.

Presentation of the main material of the study.
Having analyzed domestic and foreign methods
of activating students’ educational and cognitive
activity, in particular in the professional orientation
of teaching, we decided to determine the level
of professional communication skills of 4-th
year students of all qualifications of the Faculty
of Economics of Lviv Ivan Franko National
University. For the methodological basis we
used the Syllabus of the Discipline of “Business
Communications — English (B2)”. [Syllabus : 5].
The aim was to:

1. To determine the foreign language skills
development and the level of students’ cognitive
abilities condition in the process of foreign
language professional communication.

2. To identify the nomenclature of foreign
language communicative and speaking skills.
The preliminary experimental research solved
the following problems:

—to draw up diagnostic tasks to determine
the current condition;

—to define the real condition of foreign
languages skills level.

The first group of tasks was aimed
at identifying the condition of foreign language
speaking skills forming (behavioral level
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of communicative skills). When diagnosing
communicative skills through foreign language
speaking skills, we proceed from the position
that since the activity of foreign language
professional communication is interative in
nature, the linguistic skills are produced through
the activity of communication in a specific
professional situation. Therefore, there is
a close connection between communicative
skills and foreign language professional speech
skills. The more successfully they are produced
in the activity of communicative interaction,
the higher the level of communicative skills,
i.e. the ability to implement the system
of professional communication through speech.

The other group of tasks was aimed at identifying
the levels of self-assessment forming (the cognitive
basis of communication skills). The latter were
determined by several factors:

First, skills are not external actions but
internal models. One of the most reliable sources
of information about one’s internal capabilities can
only be the student himself or herself;

Secondly, if skills are based on professional
knowledge in the broad sense, then lexical
and grammatical knowledge is the basis
of the activity forming. In other words,to know
in order to be able to do it is not only necessary
to have descriptive, operational, problem-solving,
heuristic and other knowledge but also to know
and be aware of your capabilities;

Thirdly, among the skills that can be diagnosed,
there are many that are not sufficiently assessed
on the basis of activity alone. These are skills that
occur only on the mental level and are manifested
externally as refraining from action. It also will
be difficult to determine the degrees and levels
of mastery of these skills by underestimating self-
assessment itself.

Cosiquently, the results of professional foreign
language proficiency and self-assessment are
a significant source for determining the degree
and level of communication skills, which is
the most important prerequisite and driving force
for students to improve their overall foreign
language level.

We selected a group of tasks to determine
the students’ ability to speak at the level of dialogue
and monologue (testing the behavioral level
of communication skills).
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The students were given an assignment:

1. To supplement the dialogue with one
of the speakers’ lines. Create a dialogue on a topic
offered.

2. To write a story.

These tasks did not cause any particular
difficulties. Almost everyone coped with the task,
but the quality of performance varied.

90% of the students were able to complete
the dialogue with the remarkf one of the speakers.
Only 10% demonstrated the ability to carry on
aconversation. These students’ remarks not only
answered the question but also included appeals to
the interlocutor to continue the conversation.

All students were able to make up a dialogue
but most of them were short in length with short,
monosyllabic remarks. As a rule, the dialogues are
constructed in accordance with the question-and-
answer principle, with the question formulated in
such a way as to imply a single-syllable answer
of “yes” or “no”. There were also a large number
of questions to which answers should be offered in
adetailed way and the vast majority of students coped
with this task. The product of the students’ speech
activity met the necessary criteria for proficiency in
a foreign language as a means of communication:
content and semantic richness, logical completeness;
linguistic correctness was at the appropriate
level. There were means of addressing, initiative,
emotionality and spontaneity.

When analyzing the results of the second task,
the instruction for which was to write a story,
revealing the topic. We trace that a significant
majority of students correctly used figurative
and expressive means which we combined into one
word such signs of communication as addressing,
initiative, emotionality and spontaneity. In general,
students’ speech was varied and expressive: many
sentences presented logical emphasis which made
their expressions not monotonous but multifaceted. It
was particularly interesting for the students to reveal
the topic of the statement. As a rule, all the sentences
corresponded to the proposed topic. This indicates
that students are able to produce a speech.

The data on the use of figurative and expressive
means represent that there are enough epithets,
metaphors, similes, clichés and other figurative
and expressive means in the speech of a significant
majority of students and almost 65% of them use
them successfully (Pic. 1).
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Total number of students They use 1mag1nat1ve Used sometimes Not used
and expressive means
100% 65% 25% 10%

Pic. 1. Data on the use of figurative and expressive means

Total
number Complemented the dialogue Made up a dialogue Wrote a story
of students
With | Did not make With | Did not make With Did not
Good . Good. . Good. .
mistakes up mistakes up mistakes | make up
100% 80% 19,1% 0,9% 85% 14,5% 0,5% 56% 34% 10%
Pic. 2. Pre-check data to make up the dialogue in %
Total Definition. theme Answer to the Makine a plan Translati on
Students /100%/ and main idea Question gap
Ttworked with 86,6% 85% 91% 62%
the task

Pic. 3. Data on preliminary listening comprehension test in %

The results of the preliminary test investigation
of the ability to complete and make up a dialogue,
write a story on a topic offered reflected in
the following picture (Pic. 2).

The second group of tasks was aimed at testing
listening skills, as we proved in practical exercises
that misunderstanding of the interlocutor (business
partner) is the cause of complications in the act
of communication between partners, in particular
when negotiating at the primary (initial) level.

The students were asked to listen to the text,
answer questions, identify the topic and main
content of the passage, give it a title, make a plan
and summarize it.

They were also asked to understand the text from
an audio file read by a native English speaker. The
students coped well with the reading task. Almost
all students were able to answer the questions. Most
of them gave full, detailed answers. A significant

number of them were able to identify the main idea
of the text and give it a title. The data on the pre-test
of the ability to perceive the text “by ear” (listening
skills) are represented in the picture (Pic. 3).

Conclusions. Thus, we have proved
the effectiveness of introducing into ESP classes
the use of textual material aimed at deepening
the development of oral communication
and reading, which are directly related to
the students’ future qualification at the initial
stage. The majority of school and lyceum leavers
enter Ivan Franko National University of Lviv
with a good basis of foreign language proficiency.
Therefore, our task has been and it will continue
to be: 1) to promote students speaking skills
and knowledge of the language in general; 2) to
increase ability to communicate in a foreign
language within the framework of professional
topics.
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X0 N ABUIIEHHA E@EKTUBHOCTI ITPOLECY CIIIVIKYBAHHSA
B CUCTEMI BUKJIAJJAHHSA THO3EMHOITI MOBHA
Y CTYJAEHTIB HEJITHI BICTUYHUX ®PAKYJIBTETIB

VY crarTi XapaKTepu3yHOThCS TEOPETHYHI OCHOBH Ta METONOJOTIYHI OCHOBHM 1O MiJBUIICHHS €(EKTHBHOCTI
BUKOPHUCTAHHS 1HO3EMHOi MOBH Uil Ipo(eCifHOTO MiMOBOTO CIHiNKyBaHHS y HeMoBHHX 3BO, a me cmpustume
(hopMyBaHHIO COLliaTbHIX HACTAHOB Y c(epi cTiKyBaHHA. BUKOpHUCTaHHS KOJNIEKTUBHUX (JOPM OpraHizallii m3zHaBaibHOT
JiSIBHOCTI Ha eTari MiATOTOBKH CTYAEHTIB 10 NpogeciiiHOro CIiIKyBaHHs CIpHsie e(PeKTUBHOCTI JOCSITHEHHS METH.
BaxiuBuM acneKkToM MiJrOTOBKM CTYIEHTIB J0 CHIJIKYBaHHS € mpouec (OpMyBaHHS B HUX COLIaJbHUX I[IHHOCTEH
y cdepi AUTOBOTO CIHUIKYBAaHHS: CTABIECHHS KO KOXXHOTO YYaCHUKA CIIIKYBaHHSI K JIO IJTbOBOTO KOPUCTYBA4a, a HE K
10 3aco0y; 3alliKaBJIeHHs BJIacHE MIPOLIECOM CIIIKYBaHHs, a HE TINbKU HOT0 pe3yabTaToM; CTaBISHHS 10 CIUIKYBaHHS K
JI0 JTIAJIOTy, a He MOHOJIOTY; TOJIEPAHTHICTb 0 i/IcH MapTHepiB; OpiEHTAIliS Ha Te, 00 i Yac CIIKYBaHHS HE TITbKH
OTPHMYBATH, alie¢ i BifgaBaTH ssKoMora OibIIe mapTHepy. PopMyBaHHS COLIANPHUX YCTAHOBOK Y C(epi CIIIKyBaHHS
CTa€ peaJbHUM JIMIIE TOMI, KOJH BOHO BIIPOBAJDKYETHCS B IPOIECI yCiei BHKIATAabKoi poOOTH, 3aKIaJoM BHIIOi
OCBITH B IIiIoMy. BoHO Ge3mocepeiHbo MOB’si3aHe 3 yCTAaHOBKAMHU, sIKi BUKJIa1adi peati3yroTh IiJ] Yac CIIIKyBaHHS i3
CTy/IEHTaMH, TOOTO B MPOIIEC] MEJaroriYHOro CHiKYBaHHS. MeTol KOMYHIKATHBHOTO MiIX0Y 0 BUBYCHHS 1HO3EMHHUX
MOB, 30KpeMa ISl BUKOPUCTAaHHA i1 y mpogeciiiHiit cdepi BBaXaeThesl OAHUM i3 HAHOLIbII Ti€BUX. 30KpeMa, aKIeHT
3M1HCHEHO Ha KOJNEKTHBHHUX (popMax poOOTH i3 CTyAE€HTaMH, TAKUX SIK POJIBOBI IrPH, TPYNOBI JUCKYCIi, COIIO-ApaMH.
3aBISKH COIIO-ApaMi MOXHA BiNPaIbOBYBAaTHCS TpaMaTUYHMI Marepian (KOTHITMBHA OCHOBAa KOMYHIKATHBHHX
YMiHb), KOJIU y CTY/IEHTIB BUHHUKAE 31aTHICTh, YMiHHA MPOLYKYBaTH rpaMaTU4Hi peYeHHs Yy MpoLeci KOMyHIKaTHBHOI
B3aeMofii. CyTh KOMYHIKaTHBHOTO MiJXOAy HOJSrae B TOMY, 1[0 KOMYHIKATHBHE 3aBJaHHS BUPILIYETHCS YIACHUKAMHE
POJIBOBOI T'pHU 3aBISIKH IMIIPOBI3allil, 16 MOACIIOETHCS IEBHUH IPHKIIA] 13 peaibHol mpodeciitaoi chpepu. Hag3puuaitno
BXJIMBUM, BJIACHE 13 MpoQeciiiHoi TOUKH 30py 11 PaxiBLs, € TAKOXK YMIHHS «YMTATH» HeBEepOalbHI PyXH MapTHEpa-
CITIBPO3MOBHHKA. ByJi0 eKCIIepUMEHTaIbHO JOBEICHO €(DEKTUBHICTh BIPOBAKCHHS HA 3aHATTAX 13 1HO3MHOT MOBH
BUKOPUCTaHHS K TEKCTOBOTO, TaK i aymio marepiamiB. HamMu Oyno Takok BHKOPHCTAHO Ta IEPEBIPEHO 3HAUYIIICTh
KOJIGKTMBHUX (hOPM CITIBIIpAIli CTYACHTIB, SKi CIIPSIMOBAaHI U MOTIMONIEHHS PO3BUTKY YCHOTO JIIJIOBOTO Ta MpodeciitHo-
OPIEHTOBAHOTO MOBJICHHS.

Kuti040Bi c/10Ba: KOMyHIKaTHBHUM MiXi/, yMIHHS, POJIBOBA Ipa, TPYIOBa AUCKYCIis, COMIO-Ipama.
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