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SUPPORTING STUDENTS WITH ADHD IN ACADEMIC WRITING:
STRATEGIES FOR INCLUSIVE INSTRUCTION

The article explores the academic writing challenges experienced by students with attention deficit hyperactivity disor-
der (ADHD) and identifies effective, research-based strategies for inclusive instruction. Although ADHD has historically
been perceived as a condition primarily diagnosed in the United States, contemporary international studies demonstrate its
global prevalence, revealing that underrecognition frequently stems from diagnostic inconsistencies, cultural misconcep-
tions, and sociopolitical factors. Recent findings indicate rising ADHD rates among children exposed to armed conflict,
underscoring the broader environmental and psychological dimensions of the disorder. The article reviews neurodevel-
opmental mechanisms underlying ADHD, including dysfunctions in the frontal cortex and impairments in executive
functions such as sustained attention, planning, organization, impulse regulation, and working memory. These factors
significantly influence students’ performance in written expression. Studies by A. Casas, M. Ferrer, 1. Fortea, S. Molitor,
J. Langberg and others show that writing difficulties among learners with ADHD arise not from isolated linguistic deficits
but from complex interactions between attentional control, executive functioning, and metacognitive processes.

Drawing on empirical evidence and more than twenty years of practice, the authors outline pedagogical approaches
that support neurodivergent learners in academic writing. Effective strategies include reducing anxiety and perfectionism,
using collaborative and time-structured writing activities, segmenting tasks into manageable stages, and employing iter-
ative drafting cycles. Visual scaffolds, templates, graphic organizers, and freewriting techniques enhance clarity, engage-
ment, and confidence. The article also highlights the benefits of integrating supportive digital tools (voice-to-text systems,
organizational platforms, color-coding, and focus applications) tailored to students’ cognitive profiles. Emphasis is placed
on individualized feedback, goal-setting, and affirming learning environments that prioritize progress over perfection.
The authors argue that institutional commitment to universal design for learning, neurodiversity training, and coordinated
support services is essential for creating sustainable, inclusive writing instruction. Ultimately, intentional and flexible ped-
agogical interventions can significantly enhance the academic writing productivity, autonomy, and well-being of students
with ADHD.

Key words: ADHD; academic writing, neurodiversity, executive functioning, inclusive instruction, cognitive profiles,
learning strategies.

Introduction. Attention deficit hyperactiv-
ity disorder (ADHD) is a “common neurodevel-
opmental disorder most frequently diagnosed
in children” [Holland] identified in the elemen-
tary school years. Interestingly, boys are more
prone to ADHD than girls [Data]. However, new
research shows that females are often diagnosed
with ADHD later in life, in adulthood [Attoe],
and thus undiagnosed young girls may not

receive adequate support and instruction during
their school years. This issue of underrecognition,
however, is not limited to gender or age; it also
appears across national and cultural contexts. The
predominance of American research over recent
decades has fostered the perception that ADHD
is primarily a U.S.-based condition, influenced by
sociocultural factors unique to American society.
However, subsequent international studies suggest
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that ADHD is a global neurobehavioral disor-
der present across diverse populations, though
often underrecognized due to diagnostic incon-
sistencies and cultural misconceptions. A review
of 50 prevalence studies (1982-2001) indicated
comparable ADHD rates among U.S. and non-
U.S. children, underscoring that ADHD is not
confined to the American context but represents
a widespread public health concern [Faraone].

Research objectives. The article aims to exam-
ine the academic writing difficulties experienced by
students with ADHD and explore the neurocognitive
and environmental factors that contribute to these
challenges; to review current empirical research on
executive functioning, attentional control, and writ-
ing performance of students with ADHD; to iden-
tify effective, evidence-based inclusive instructional
strategies; to highlights the role of digital tools, col-
laborative activities, and individualized feedback in
supporting neurodivergent learners and enhancing
their academic writing outcomes.

Results and Discussion. The global preva-
lence of attention-deficit/hyperactivity disorder
has been rising, although the underlying causes
remain insufficiently understood. Environmen-
tal contaminants with neurotoxic properties,
particularly persistent organic pollutants, have
been hypothesized as potential contributing fac-
tors. However, current evidence suggests that
exposure to such pollutants during pregnancy
and early childhood is not significantly associated
with an ADHD diagnosis among children aged
3 to 10 years, at exposure levels representative
of the general European population [Forns].

Exposure to armed conflict and military aggres-
sion has been shown to produce enduring and mul-
tifaceted effects on children’s physical and men-
tal health, with far-reaching implications for their
developmental trajectories. Such consequences
often arise from a combination of factors, including
insufficient healthcare provision, malnutrition, expo-
sure to infectious diseases, and heightened familial
distress. Collectively, these conditions contribute to
an increased risk of psychological difficulties. Nota-
bly, recent findings indicate a rise in the prevalence
of attention deficit hyperactivity disorder among
affected children, from 10.2% to 12.6% [War].

Genetic factors underlying ADHD-related neu-
rodevelopmental impairments have been linked
to dysfunctions in the frontal areas of the cerebral

cortex, the brain regions involved in controlling
outward behavioral responses [Martin]. Atten-
tion-deficit/hyperactivity disorder is often linked
to learning difficulties, particularly in writing.
A. Casas, M. Ferrer and 1. Fortea, in their study
“Written Composition Performance of Students
with Attention-Deficit/Hyperactivity Disorder”
found that written composition among children with
ADHD relies heavily on self-regulation and atten-
tional control. In a comparison of 50 children with
ADHD and 50 typically developing peers matched
for age and 1Q, those with ADHD performed signif-
icantly worse on measures of planning, translation,
and revision in writing tasks. The authors suggest
that deficits in executive functioning or linguistic
and metalinguistic skills may underlie these diffi-
culties, emphasizing the need for further research
into the mechanisms affecting writing performance
in this population [Casas].

Students with attention-deficit/hyperactivity
disorder frequently experience academic chal-
lenges, including difficulties in reading, mathe-
matics, and written expression. Although writing
problems in this population have been less studied,
a longitudinal study of 104 middle school students
with ADHD (Grades 6-8) found that baseline writ-
ten expression skills significantly predicted both
grade point average and parent-rated academic
impairment 18 months later, even after accounting
for reading ability, ADHD symptoms, and other
covariates. No single component of writing was
uniquely predictive, indicating that writing should
be addressed as a comprehensive process in educa-
tional interventions [Molitor].

The dysfunction of these neural mechanisms
impairs executive functions of the brain, includ-
ing the capacity to anticipate outcomes, analyze
situations, draw appropriate conclusions, organize
behavior, maintain attention, and regulate impulses,
as well as motor and verbal activity. Consequently,
the core manifestations of ADHD comprise hyper-
activity, impulsivity, and inattention. The predom-
inant etiological factor is believed to be a genetic
dysregulation of the neurotransmitters dopamine
and norepinephrine within the frontal regions
of the cerebral cortex [Nigg].

Students with ADHD frequently encounter chal-
lenges related to executive functioning, sustained
attention, task initiation and completion, working
memory, and emotional regulation. Recognizing
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these as neurodevelopmental variations — rather
than deficits — is essential for inclusive pedagogy.
The experience of the authors of this article in
the domain of teaching writing (more than 20 years)
has shown that there are some instructional strat-
egies to be applied when teaching students with
diagnosed ADHD and with those who demonstrate
certain signs like inattention or poor memory.

One of the crucial aspects of successful teach-
ing to write is to reduce anxiety and perfectionism
in students. If the learning space is safe, friendly
and there is no one to judge, students will be more
collaborative and effective. Curriculum permit-
ting, some writing activities — particularly during
the drafting stage — may take a collaborative form.
Dividing the class into smaller groups and encour-
aging peer-to-peer learning can be effective when
students need support in brainstorming ideas for
their writing projects.

Research indicates that students with ADHD
often make noticeable progress when writing under
time constraints [Bishop]. Although this approach
may appear stressful, it can actually have the oppo-
site effect by helping students focus on short-term,
manageable goals and giving them a sense of con-
trol over their immediate progress. For example,
teachers may give students 10 minutes to plan their
writing task, 10 minutes to draft and 10 minutes to
review. The amount of time may vary depending
on the complexity of a task. Instructors must make
sure that students are well aware of the final result
of their writing process (the output). This helps
them structure their work more effectively.

Many ADHD learners write in segments rather
than sequentially. Teachers should emphasize
the iterative nature of drafting — cycles of drafting,
reviewing, revising, and editing — and use freewrit-
ing to reduce perfectionism and writing avoidance.
It is worth supporting students by segmenting writ-
ing into stages (e.g., brainstorming, outlining, draft-
ing, revising) and providing structured timelines,
templates, graphic organizers, and progress check-
lists. Collaborative writing, informal journals or
blogs, “explain-it” assignments, visual-to-text exer-
cises, and choice-based formats promote engage-
ment, accountability, and clarity. For students with
ADHD, task structure is often more crucial than
content. Writing activities that are segmented, vis-
ually organized, interactive, and feedback-oriented
foster both confidence and competence.

Contemporary writing is no longer limited
to paper-and-pen or basic word-processing for-
mats. Although some instructors believe students
should avoid technological tools when writing, it
is often beneficial for learners — especially those
with diverse attentional profiles — to use tools
and environments that support their cognitive
needs. Such options include voice-to-text tech-
nology, visual organizers, color-coding systems,
and varied writing spaces. Students should be
encouraged to identify effective writing routines
through experimentation (e.g., writing sprints,
Pomodoro), guided reflection, self-assessment.
Organizational platforms (Scrivener, Notion,
Obsidian, OneNote), focus applications (Free-
dom, Cold Turkey, Forest), and planning tools
(Trello, Todoist, Google Calendar) can help man-
age distraction and structure writing tasks.

When providing feedback and evaluation, it is
essential to use an individual goal-setting approach.
Even when a piece of writing is not perfect, teach-
ers should highlight the student’s improvements
relative to their previous work, thereby boost-
ing confidence, demonstrating personal progress,
and encouraging continued effort and development
of writing skills.

Effective support extends beyond the efforts
of individual teachers and students. Educational
institutions should prioritize faculty development
on neurodiversity, the integration of universal
design for learning, and active collaboration with
disability services to ensure that students receive
appropriate, individualized accommodations.

Although individual cognitive abilities are fun-
damental to the writing process, the social context
and environmental interactions in which writing
takes place significantly influence its develop-
ment and effectiveness. Strategies such as actively
addressing perfectionism, adopting collaborative
approaches to writing, and providing supportive
and affirming feedback can help reduce anxiety
and foster a more inclusive environment for neuro-
divergent writers. Emphasizing collaborative writ-
ing practices and related strategies may therefore
be essential in designing programs and interven-
tions aimed at enhancing the academic writing pro-
ductivity of neurodivergent graduate students. Par-
ticipation in peer writing groups, in particular, can
strengthen accountability, motivation, and overall
productivity [Steinert].
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Moreover, students should be encouraged to
intentionally adopt writing interventions that align
with their individual cognitive profiles, rather than
depending solely on standardized approaches. Inter-
ventions designed to accommodate diverse cogni-
tive variations should also aim to normalize non-tra-
ditional writing practices, such as composing text in
varied physical environments [Berg], [Amoly].

Conclusions. The academic writing challenges
experienced by students with ADHD arise from
the interplay of executive functioning difficulties,

attentional variability, and environmental stressors
rather than isolated linguistic deficits. The analysis
shows that targeted instructional strategies (such as
structured writing processes, collaborative activi-
ties, supportive digital tools, and individualized
feedback) significantly enhance students’ writing
performance and confidence. Implementing these
inclusive, flexible approaches at both classroom
and institutional levels can foster more equitable
learning environments and improve academic out-
comes for neurodivergent learners.
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HIATPUMKA CTYAEHTIB 3 PO3JIAAOM AE®INUTY YBAT'H
TA TIHNHIEPAKTUBHOCTI B AKAJEMIYHOMY ITUCBbMI:
CTPATEITI IHKJIFO3UBHOI'O HABYAHHSA

VY cTaTTi JOCHiIKYIOTHCSA TPYIHOLI aKaJeMIYHOro MUChMa, SKUX 3a3HAIOTh CTYAEHTH 3 Po3jafoM AehiluTy yBaru
ta rinepaktuBHOcTi (CYI), a Takok BH3HAYalOThCA €(EKTHBHI, HAYKOBO OOIPYHTOBAHI CTpATErii iHKIIO3UBHOTO
HapuaHHsi. Xoua CAYID TpuBammii yac BBaXKalW MEPEBAXKHO «AMEPHKAHCHKHMY IiarHO30M, Cy4YacHi MiKHApOIHI
JOCIIKEHHS TiATBEPIDKYIOTh HOTO II00ABHY TOMIMPEHICTD 1 IEMOHCTPYIOTh, 10 HEOOIIHIOBAHHS YacTo 3yMOBJICHE
KyJILTYPHUMH VSBJICHHSMH, JIarHOCTHYHOIO HETIOCHIIOBHICTIO Ta COIONONITHYHUMU YMHHWKaMH. HermomaBHi maHi
CBiUarh mpo 3poctaHHs Kinbkocti Bunakie CAYI cepen miTel, siki nepexxuin 30poiHi KOHQIIKTH, IO MiIKPECITIOe
BIUTHB CTPECOTEHHUX CEPEIOBUII Ha HEHPOPO3BUTOK.

V crarTi po3rnaiaoThCs KII0U0Bi Helpopo3BuTkoBi MexaHizmu C/IY T, 30kpema mopymeHHs y poOoTi JOOHHX 4acTOK
KOpH Ta BHKOHABYMX (DYHKIii: KOHIIEHTpaLil yBary, IIaHyBaHHs, KOHTPOJIO IMIyIbCUBHOCTI, Oprasizaiii i podouoi
mam’sTi. 1i YMHHUKK 3HAYHOIO MipOI0 BU3HAYAIOTh YCHINIHICTh CTYJCHTIB Y NPOIECi MHCEMOBOTO BHCJIOBIEHHS JTYMOK.
Hocnimkenns A. Casas, M. Ferrer, 1. Fortea, S. Molitor, J. Langberg Ta iH. 3acBiq4yI0Tb, 110 TPYAHOLI TMCbMa y 37100yBayiB
i3 CIYT BUHHKAIOTH HE Yepe3 okpeMi MOBHI Je]iluTy, a yepe3 KOMIUIEKCHY B3a€MOJIII0 yBard, BAKOHABYUX (DYHKIIIH
1 METaKOTHITUBHUX MPOLIECIB.

Criuparoynch Ha eMITIpHYHI JaHi Ta JOCBiA pOOOTH, aBTOPH OKPECITIOIOThL CTPATETil MATPUMKH CTYICHTIB 3 PO3JIaJIOM
JedIiIuTy yBard Ta rinepakTiBHOCTI. EQEeKTHBHUMY € MeTOM 3HWKESHHS TPUBOXKHOCTI i epeKIlioHi3MY, BAKOPUCTAHHS
KOJIAOOPaTHBHUX Ta CTPYKTYPOBAHHX 32 YaCOM 3aBIaHb, IO MMChMa Ha TOCIIIOBHI €TalM Ta 3aCTOCYBaHHS IMKIIIB
0araropa3oBoro pefaryBaHHs. BisyanbHi migka3ku, nmabionu, rpadivHi opraHi3aTopy Ta TeXHiKa GpipaliTHHTY CIPHSIOTH
iIBUIIECHHIO SICHOCTI i ymeBHeHOCTi. OKpeMo MiAKpecIeHo epeBark TU(GPOBUX IHCTPYMEHTIB — T'OJIOCOBOTO BBEACHHS,
opraizamiifHux miIaTGopM, KOIbOPOBOTO KOJYBAaHHS Ta 3aCTOCYHKIB JUIsi KOHIIEHTpalii. HaromomeHno Ha BaXXJIMBOCTI
IHIMBIyaTi30BAHOTO 3BOPOTHOTO 3B’SI3KY, PEANICTUYHUX LUICH Ta MiATPUMYBAJIBHOTO OCBITHBOTO CEpPEIOBHUIIA.
ABTOpU CTBEPKYIOTb, IO iHCTUTYLIHHA MPUXUIBHICTD 10 MOMIHONEHOI MiATOTOBKH 3 MUTaHb HEHPOPI3HOMAHITTS
TaKOOPIMHOBAHUX CEPBICiB MIATPUMKH € HEOOX1HOK YMOBOIO CTAJIOT0, IHKJIIO3UBHOTO HaBYaHHs HchMa. LinecnpsmoBani
W THYYKI MearoriuHi BTpy4YaHHs 3[aTHi 3HAYHO MiJBULIUTH MPOAYKTUBHICTH, aBTOHOMIIO Ta NCUXOJIOTTYHUMA J0OpoOyT
crynenTiB i3 CIIYT y nporeci akaneMivHOro muchma.

Kurouogi cioBa: C/IVT, akagemiuHe MUCbMO, HEHPOPI3HOMAHITHICTh, BUKOHABYI (DYHKIIiT, IHKITIO3UBHE HABYAHHS,
KOTHITHBHI PO, CTparerii HaBYaHHS.
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