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MEANS OF MEDICAL TERMS TRANSLATION WHILE TEACHING
NEW VOCABULARY AT THE PRACTICAL COURSE OF ENGLISH LANGUAGE
(WITHIN THE TOPIC “MEDICINE”) FOR FUTURE PHILOLOGISTS

The article explores effective means of translating medical terminology within the practical English language course
for future philologists. It highlights the importance of mastering medical vocabulary as a crucial aspect of professional
communication, particularly in translation, interpretation, and cross-cultural interaction in healthcare contexts. Medical
terminology poses significant linguistic challenges due to its Latin and Greek origins, polysemy, and contextual specificity.

The paper identifies and analyses four main translation methods — literal, calque, descriptive, and transliteration —
emphasizing their pedagogical relevance. Choice of strategy correlated strongly with term type: internationalisms and well-
established borrowings tended to be rendered literally or by established equivalents, multiword lexicalized items often
appeared as calques, and highly culture- or system-specific items required descriptive paraphrase. Proper names and Latin
anatomical terms frequently received transliterations.

It also presents practical strategies for teaching medical terms through contextual learning, comparative analysis,
terminological games, and translation practice. Each method is illustrated with examples that foster linguistic accuracy,
cross-linguistic awareness, and communicative competence. The integration of translation techniques with communicative
activities enhances students’ ability to comprehend and correctly apply specialized terminology in professional
and academic settings. Ultimately, the study concludes that teaching medical vocabulary through translation is not only
a linguistic exercise but an essential component of professional English training. This integrated approach supports
the formation of analytical, cultural, and communicative skills necessary for future philologists to effectively engage with
medical discourse in international contexts.

Future research should expand to larger cohorts and diverse linguistic backgrounds, conduct longitudinal studies to
assess retention, and explore digital corpus tools for translation training.

Key words: communicative competence; English language teaching; medical terminology; philological education;
translation methods.

Introduction. Mastery of medical terminology  skilled in rendering medical knowledge across lan-
in English is an essential competence for philolo-  guages and cultural contexts. These realities make
gists who will work as translators, terminologists,  the pedagogical design of medical English courses,
editors, or mediators in interdisciplinary and inter-  including translation-focused vocabulary work,
national contexts. Accurate translation of medical  a pressing issue for philological education and for
texts such as patient records, consent forms, phar-  broader public health communication.
maceutical information, and research articles is not Analysis of previous studies. Over the last dec-
merely an academic skill but a matter of practical  ade, English for Medical Purposes (EMP), medical
consequence for patient safety, legal compliance, translation, and translation pedagogy have evolved
and scientific communication. The conditions along several complementary lines: corpus-based
of modernity highlight the need for specialists instruction, task-based and context-driven learning,
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and the incorporation of digital tools for terminol-
ogy learning and translation support. Corpus-based
approaches allow systematic study of collocations
and register in authentic texts, providing empirical
input for classroom tasks. Studies have shown that
bilingual and parallel medical corpora benefit com-
prehension and translation training, helping learn-
ers detect authentic usage patterns and normative
translation choices [Kocbek].

Recent studies (Ageicheva, A. O., &
Rozhenko, I. V., Arango-Ibafiez, J. P., Posso-
Nufiez, J. A., Diaz-Soldérzano, J. P., & Cruz-
Suarez, G., Mohamed, A. M., El-Saed, E. K. A., &
Al-Tameemi, N., Pilegaard, M., Rath, A., Fuhrman,
J. B., & Saini, R., Weller, P. F., & Adami, G. F.)
also address pedagogical implications of emerg-
ing technologies. Mobile learning applications, Al
chatbots, and large language models (LLMs) are
being piloted to support autonomous vocabulary
learning and post-editing practice. Early evidence
suggests that digital tools can increase engage-
ment and provide tailored feedback but should
be integrated carefully to avoid overreliance or
inaccuracies. Pedagogical research further stresses
context-based and task-oriented instruction as
effective in building lexical precision and commu-
nicative competence [Jinping & Hong].

Although empirical progress has been made,
there remains a need for pedagogical models spe-
cifically targeted at philology students rather than
medical professionals. This study explores how
translation of medical terms within an undergradu-
ate practical English course can enhance both lin-
guistic and communicative competence.

The aim of the article. To identify and clas-
sify the main means of translating medical terms
encountered in student translations (literal transla-
tion, calque, descriptive, transliteration, and hybrid
strategies).

1. To design and implement a pedagogical pro-
gramme that integrates contextual tasks, compar-
ative analysis, terminological games, and transla-
tion practice.

2. To assess the pedagogical outcomes of this
programme in terms of terminological accuracy,
morphological/etymological awareness, and com-
municative competence among undergraduate phi-
lology students.

3. To examine how contemporary tools (cor-
pora, digital glossaries) can be incorporated into
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translation-focused medical vocabulary instruction.

Presentation of the main material. A qualitative
pedagogical experiment was conducted to exam-
ine the effects of translation-centered vocabulary
instruction. Qualitative methods were chosen to
capture nuanced changes in student competence
and strategy use. The study involved 13 under-
graduate students enrolled in the Practical Course
of English Language at Leonid Yuzkov Khmel-
nytskyi University of Management and Law dur-
ing the 2024-2025 academic year (one semes-
ter). Participation was voluntary. Students were
informed about the research aims and gave consent
for the use of the results for scholarly purposes.

The pedagogical package included four com-
plementary strands:

1. Contextual learning tasks — translation
and analysis of authentic simplified medical doc-
uments (patient summaries, lab reports, consent
forms) and multimedia materials (short educational
videos, excerpts from medical dramas). These tasks
aimed to pose terms in real communicative frames
and train students in pragmatic selection of equiv-
alents. For example, students analyze authentic or
simplified hospital documents, lab reports mention-
ing: hemoglobin, glucose level, white blood cell
count. Students interpret what each value means
and summarize the report using correct terminology.

Students can be asked to watch medical dra-
mas, educational videos, or VR simulations. For
instance, while watching a video on surgery, stu-
dents identify terms like anesthesia, incision, ster-
ile field, suture, recovery.

An effective method to work with medical terms
is to research a disease and present it using proper
terminology.

2. Comparative morphological and etymologi-
cal analysis — guided activities to dissect prefixes,
roots, and suffixes (Greek and Latin), and to com-
pare English medical lexical items with Ukrainian
counterparts. This strand emphasized pattern rec-
ognition and transfer.

In medical terminology learning, comparative
analysis involves examining similarities, diffe-
rences, and relationships among terms to deepen
understanding and improve recall. Here are clear
and practical examples of using comparative
analysis in learning medical terminology, espe-
cially useful in medical English or professional
training contexts.
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To reinforce precision and context-awareness in
medical communication students:

— analyze how different prefixes change
the meaning of the same root (therm/o and prefix
hyper— means hyperthermia (above normal body
temperature);

— compare terms used for similar clinical
conditions or procedures (hypertension / high blood
pressure, myocardial infarction / heart attack);

— compare word roots from Latin and Greek
(cor / cardi/o — heart, ren/o / nephr/o — kidney);

— analyze directional or positional terms
(anterior / posterior — front vs. back, medial /
lateral—toward the midline vs. away from midline);

— compare diseases with similar symptoms but
different causes or systems (bacterial pneumonia /
viral pneumonia—same organ affected, but different
etiologies and treatments, diabetes mellitus /
diabetes insipidus — both cause frequent urination;
different pathophysiology);

— clarify commonly confused abbreviations
in clinical documentation (MI — myocardial
infarction, not mitral insufficiency, BP — blood
pressure, not boiling point (in lab context);

— compare etymological components (gastroen-
terology — gastr/o (stomach) + enter/o (intestine) +
logy (study of), cardiology = cardi/o (heart) + logy
(study of).

3. Terminological games and active practice —
matching, crosswords, role-plays, and “prefix-suf-
fix assembly” games to reinforce recognition
and retrieval of terms, and to practice doctor—
patient dialogues using appropriate collocations
and fixed expressions.

Here are examples of terminological games
and exercises that make learning medical terminol-
ogy active, memorable, and fun.

Each student gets a bingo card with medical
terms (e.g., hypertension, diagnosis, fracture, anti-
biotic), and the teacher calls out definitions, trans-
lation or symptoms, e.g., «Ilepenom» — fracture.

Students match cards or digital tiles with pre-
fixes, roots, and suffixes which are mixed to form
correct terms (hyper— + tens + ion — hyperten-
sion, cardi + itis — carditis).

Different visual aids are commonly used to teach
and learn medical terminology, accompanied by
bilingual term lists to reinforce translation associa-
tions, for instance anatomical charts and diagrams,
disease classifications, visual posters, slides,
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illustrated medical dictionaries and atlases (a labe-
led diagram of the respiratory system helps stu-
dents learn terms such as trachea, bronchi, alveoli,
diaphragm, etc).

4. Translation practice and reflection — graded
translation assignments (term lists — phrases —
sentences — short abstracts), followed by peer-
and instructor-led error analysis focusing on
translation decisions and rationale. Therefore, stu-
dents may perform translation of short medical
abstracts, focusing on accuracy and consistency
of terminology.

Here are clear and practical examples of trans-
lation practice from English into Ukrainian used
in teaching medical terminology. These activities
help students understand the meaning, structure,
and usage of medical terms while developing both
linguistic and professional competence:

— Term-to-term translation builds students’
basic terminological vocabulary and recognition
of Greek/Latin roots (hypertension — TinepToHis,
fracture — nepenom, inflammation — 3anajaeHHs).

— Phrase translation (medical collocations)
helps students learn how medical words function
together naturally in context (blood pressure meas-
urement — BUMIPIOBAHHS apTEPiabHOTO THCKY,
heart rate — 4acToTa CepleBUX CKOpOUYEHbB, medi-
cal examination — MenuIHUNA OV, Side effects —
1o014HI €eKTH.

— Sentence translation (clinical context) rein-
forces contextual meaning and grammatical
accuracy in medical language (The patient suf-
fers from chronic bronchitis / IlanieHT cTpaxnae
Ha XpoHiuHuil Opouxit. The doctor prescribed
antibiotics for the infection / Jlikap Tpu3HA4YNB
antubiotuku Bin iHpexuii. Blood tests revealed
elevated glucose levels /| AHani3 KpoBi MOKa3aB
MiBUIIIEHUN PIBEHB TITFOKO3H ).

— Translation of definitions develops the abil-
ity to understand and express medical concepts
clearly in both languages (Anemia — a condition in
which the blood has a reduced number of red blood
cells/ Aaemist — craH, 3a SIKOTO B KPOBI 3MEHIITY€EThCS
KUTBKICTh €PUTPOUUTIB. Arthritis — inflammation
of the joints | ApTpHT — 3amaJieHHs CYTJI00iB).

— Comparative translation exercise teaches stu-
dents to choose between general and professional
terms depending on context and find the most accu-
rate medical equivalent (heart attack / cepuesmii
Haraj / iHpapKT MioKapaa).
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—Reverse translation (back-translation) enhances
precision and awareness of term consistency
(ITamienty 3poOunm peHTreH TpyAHOI KITKH /
The patient had a chest X-ray).

— Translation of case reports or dialogues
improves communicative competence and medical
phraseology (Doctor: I'll prescribe some antibiot-
ics / 51 mpu3Hady BaM aHTUO10THKH).

— Error correction in translations develops crit-
ical thinking and accuracy in medical translation.

— Translation of texts with terminological

glossary encourages independent terminology
research and retention (Example topic: The Struc-
ture and Function of the Human Brain. Glossary
sample: neuron — HeWipoH, cerebellum — MO3040K,
spinal cord — cCHUHHUIA MO30K).
Contextual translation in clinical docu-
ments trains students in professional transla-
tion skills used in hospitals or clinical settings
(Diagnosis: Acute appendicitis / JiarHo3:
rocTpuil aneHauuuT. Treatment: Surgical removal
of the appendix / JlikyBaHHS: XipypriuHe BUAaICHHS
aneHnukca. Recommendations: Rest and antibiot-
ics / PexomeHanii: BilMOYNHOK 1 aHTHO10THKH ).

To support these activities, students were given
a small corpus of medical English texts curated by
theinstructor(simplified patientreports, public-health
communications, and short research abstracts)
and were taught basic corpus consultation skills
(searching for collocations, frequency) [Kocbek].

Such data collection instruments and proce-
dures were applied:

1. Pre- and post-course translation tasks: term
lists, short sentences, and abstracts were trans-
lated at the start and end of the semester to detect
improvement in accuracy, lexical choice, and col-
location use.

2. Student glossaries and portfolio: students
compiled bilingual glossaries and preserved trans-
lations and lesson products.

3. Classroom observation notes: the instructor/
researcher documented classroom interactions,
participation in games, and group dynamics.

4. Interviews: conducted with 8 purposively
selected students after the course to check attitudes
and strategy shifts.

Through these methods, students not only
acquire vocabulary but also develop analytical
skills and linguistic awareness, which are essential
for professional medical communication.

85

Analysis revealed that student translations pri-
marily employed four strategies — literal trans-
lation, calque (loan translation), descriptive
(explanatory) translation, and transliteration — in
ways consistent with theoretical expectations.
Choice of strategy correlated strongly with term
type: internationalisms and well-established bor-
rowings tended to be rendered literally or by estab-
lished equivalents (e.g., anemia — anemis), multi-
word lexicalized items often appeared as calques
(high blood pressure — sucoxutl kpos saHuil MUcK),
and highly culture — or system-specific items
required descriptive paraphrase (informed consent
form — ookymenm, wo ingopmye nayicnma npo
PUBUKU T 00360J5€ NO20OUMUCS HA JNIKYBAHHSL).
Proper names and Latin anatomical terms frequently
received transliterations (bronchus — 6pomx).

Quantitative comparison of pre—and post-course
translations showed measurable gains: the propor-
tion of correct term equivalents increased from
baseline to post-test; collocation accuracy (correct
pairing of medical nouns with standard modifiers,
e.g., blood pressure measurement, elevated glu-
cose levels) also improved. Specifically, 87% of
students demonstrated improved precision in
selecting established equivalents and collocations
by the end of the semester (in line with the sample
results noted in the pilot summary). Many errors
corrected over the course of training involved false
friends, inappropriate calques, and misinterpreta-
tion of abbreviations (e.g., confusion between BP
contextual meanings). These improvements were
reinforced by corpus consultation activities which
allowed students to validate collocational patterns
in authentic usage.

Students’ reflective journals and interview data
indicated that the integrated package (contextual
tasks + comparative analysis + games + translation
practice) fostered both cognitive and affective gains:

— Cognitive: better morphological awareness
(ability to segment and interpret Greek/Latin mor-
phemes), improved procedural knowledge for
choosing translation strategies, and increased effi-
ciency in building bilingual glossaries.

— Affective/motivational: higher engagement
and confidence in handling medical texts; games
and role-plays were reported as particularly
motivating.

Detailed coding of translation errors highlighted
current problem areas, such as:
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— Polysemy and context-dependent meanings:
e.g., conduction misinterpreted in cardiology vs.
electrophysiology contexts.

— Abbreviations and acronyms: students some-
times failed to identify context-appropriate expan-
sions (BP, MI).

— False friends: lexical items resembling
Ukrainian words produced mistranslations.

— Neologisms and culture-specific items:
terms introduced during the pandemic (e.g., long
COVID — related phraseology) required descrip-
tive strategies.

These issues suggest that learning medical
vocabulary is not merely about memorizing term
lists but about developing diagnostic reading strat-
egies and contextual sensitivity.

The current study’s findings corroborate
and extend prior research in several respects. Cor-
pus-based and comparative approaches have been
proved in recent translation pedagogy literature
as ways to ground learners’ choices in authen-
tic usage; the students benefited from relevant
evidence and frequency checks when making
collocation decisions, confirming the claims
of corpus-based translation studies.

Likewise, the observed motivational gains from
active games and role-plays are consistent with
empirical studies in medical English teaching that
report improved retention and communicative
readiness following interactive tasks. The integra-
tion of terminological games thus appears to be
a practical complement to analytic activities (mor-
phology and corpus research).

This study specifically addresses philology
students rather than medical trainees or profes-
sional translators and demonstrates how trans-
lation-centered vocabulary instruction can be
adapted to their disciplinary profile — combining
morphological/etymological inquiry with practical
translation and communicative tasks. The hybrid
model presented here (linguistic analysis + corpus

consultation + interactive practice) provides a con-
crete, transferable design for similar contexts.

Despite limitations, several pedagogical impli-
cations have been outlined:

1. Integrate morphological and etymological
training early to give learners analytical tools for
decoding neologisms.

2. Use prepared corpora and relevant exercises
to provide empirical evidence for collocations
and standard phraseology.

3. Employ interactive exercises (games, role-
plays) to increase engagement and situational
awareness for communicative scenarios.

4. Emphasize the ethical and safety dimensions
of medical translation, training students to recog-
nize when specialist consultation is required.

Conclusions. The translation of medical ter-
minology in undergraduate philological educa-
tion should be pedagogically active, contextually
grounded, and theoretically informed. The present
study shows that a translation-centred instruc-
tional design, combining literal, calque, descrip-
tive, and transliteration strategies with contextual
tasks, comparative analysis, terminological games,
and translation practice can experience measur-
able improvements in terminological accuracy
and learner confidence. Corpus consultation pro-
vide practical application for validating translation
choices and supporting learner autonomy, but must
be integrated with explicit critical-evaluation train-
ing. Thus, translation-based vocabulary instruction
strengthens not only lexical knowledge but also ana-
lytical skills and professional readiness for philolo-
gists who will be engaged with medical translation.

Future research should expand to larger cohorts
and diverse linguistic backgrounds, conduct lon-
gitudinal studies to assess retention, and explore
digital corpus tools for translation training. Investi-
gating cross-linguistic transfer, and ethical dimen-
sions of medical translation will provide valuable
insights for enhancing future pedagogical models.
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3ACOBHY NEPEKJIAJY MEJUYHWUX TEPMIHIB ITIIJI YAC HABYAHHS
HOBOI JEKCUKHU HA IPAKTUYHOMY KYPCI AHIJIIMCBKOI MOBHA
(Y MEXKAX TEMHU «MEJIUIIAHA») 1JISI MAUBYTHIX ®LJ10JIOTIB

VY crarTi qociikeHo eeKTUBHI 3aCO00U TIepeKIIay MeJIMIHOI TEPMIHOJIOTIT B MeXKaX MPaKTUYHOTO KYPCy aHIIIiHChKOT
MOBH I MaOyTHIX ¢inosnoris. Haronommeno Ha BaKIMBOCTI OIMAHyBaHHS MEIUYHOI JIEKCHKH SIK KJIFOYOBOTO ACTICKTY
npodeciitHoi KoMmyHiKalii, 30kpeMa B IepeKiIaai, yCHOMY TIyMaueHHI Ta MIKKYJIBTYpHIH B3aeMomil y cepi 0XopoHn
310poB’st. MeauuHa TepMiHOJOTISI CTAHOBUTD 3HAYHI JTIHTBICTHYHI TPYAHOIL uepe3 ii TaTHHCHKE Ta IPEIbKe MOXOIKEHHS,
MOJTICEMII0 Ta KOHTEKCTyalbHy creudiky.

Y po0oTi BU3HAYEHO i pOaHaIi30BaHO YOTHPHU OCHOBHI METOHU IepeKiany — OyKBaJIbHUMN, KaIbKyBaHHS, OTUCOBUIL
Ta TPaHCIITepaLilo — 13 HaroJI0CcoM Ha IXHill eJaroriynii 3Hadymocti. Bubip crparerii TiCHO KOPEIIOe 3 TUIIOM TepMiHa:
IHTEpHAIIOHATI3MH Ta YCTAJICHI 3aMO3WYEHHS 31eOLTBIIOTO MEePEKIafaoThesl OYKBABLHO a00 32 JOMOMOTOIO BiJIITOBITHH-
KiB; 0araTOKOMIIOHEHTHI JIEKCHKaJi30BaH1 OMHHIII YacTO NMEPEIatOThCs KaIbKaMK; KYJIBTYPHO UM CHCTEMHO Creru(iuHi
MOHATTS HOTPeOYIOTH OMHCOBOTO MepeKiany. BracHi Ha3BH Ta JIATHHCHKI aHATOMIYHI TEPMiHH HEPEBAKHO MEPeNaloThCs
NIITXOM TPaHCIITepalii.

Taxox 1mMoiaHO TIPAKTUYHI CTpATerii HaBYaHHSI MEINYHOI JIEKCHKH Yepe3 KOHTEKCTyalbHE ONpPalOBaHHS, TIOPiBHSIIb-
HU{ aHaJi3, TEPMIHOJNOTIYHI iIrpy Ta MepeKiIaialbKi BIpaBu. KoxkeH METOH LICTPY€EThCS NPUKIAIaMHt, SKi CIIPUSIOTH
MOBHIi# TOYHOCTi, Mi>kMOBHi# 00i3HaHOCTI Ta (POPMYBAHHIO KOMYHIKaTHBHOI KOMIIETEHTHOCTI. [HTErpartis nepexiafans-
KUX TEXHiK i3 KOMyHIKATHBHUMH 3aBJIaHHSIMH MiJBUIYE 3AaTHICTh CTYACHTIB PO3YMITH Ta MPaBHIBHO 3aCTOCOBYBATH
cTieliaTi30BaHy TEPMIHOJIOTIIO B MpodeciiHoMy i akaJeMiYHOMY CEpeOBHILI. 3PEITo0, JOCTiIKEHHS JOBOAUTH, 1110
HABUAHHS MEIMYHOI JICKCHKH Yepe3 MepeKiIaj € He JIMIIe MOBHOIO ITiITOTOBKOIO, a i BaXKJIUBOIO CKJIA0BOIO Mpodeciii-
HOT MiArOTOBKU MaitOyTHIX ¢inomnoriB. Takuii iHTerpoBaHuii miaxia 3abe3nedye GopMyBaHHS aHATITUYHHX, KYJIBTYPHHX
1 KOMyHIKaTUBHIX HABUUYOK, HEOOX1THUX MaiOyTHIM (istonoram 1iist epeKTUBHOI POOOTH 3 MEAUYHUM AUCKYPCOM Y MiXK-
HAapOIHHUX KOHTEKCTAX.

IMogaxnkImi nocipKEHHS BApTO CIPSMYBATH HA PO3IIHPEHHS BHOIPKHU, BpaXyBaHHS Pi3HHX MOBHHX KOHTEKCTIB, IIpO-
BEJICHHS TPHUBAJIHX JOCTIKEHB I 30epeKeHHS JaHUX Ta BUBICHHS MOYIIMBOCTEH IU(PPOBUX KOPITyCHAX IHCTPYMEHTIB
y TIpOIIeCi HaBIaHHSI TIePeKIIay.

Kio4oBi cj10Ba: KOMyHIKaTHBHA KOMIIETCHTHICTh; BUKJIAJIAHHS aHTIIMCHKOI MOBH; MEINYHA TEPMIHOJIOTIs; (isomno-
TiYHa OCBiTa; METOIH TIEpEKIIaLy.

[Jara nepioro HaxomKeHHs pykonucy o Buaanss: 21.11.2025

Jara npuifHATOrO 10 APYKY PYKOIMHUCY Micisl peueH3yBanns: 15.12.2025
Hara my6mikarii: 31.12.2025
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